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8:45 — 11:30 Tuesdays (section 1, Smithers Rm. 200)
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Anne Gregory, Ph.D.

Office: A351

Email: annegreg@gsapp.rutgers.edu; Office hours: Wednesdays 12-1, and by appointment
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COURSE DESCRIPTION

This course introduces first year graduate students to the therapeutic interview and to basic attending and
communication skills that are essential to both the initial visit and the ongoing therapeutic process.
Students will demonstrate the knowledge, skills, attitudes, and self-awareness necessary to conduct
effective initial therapeutic interviews and ongoing therapeutic interventions. Throughout the course, they
will improve upon their use of “micro-counseling” skills as listed in the syllabus. In this course, students
will consider diversity as it relates to the major concepts of this course. The course will also prepare
students for conducting intakes at community-based mental health clinics, including the Psychological
Clinic at Rutgers.

PROFESSION-WIDE COMPETENCIES & DISCIPLINE-SPECIFIC KNOWLEDGE

School Psychology Profession-Wide Competency (SP-PWC) Elements:

2.3. Conducts self in an ethical manner across professional activities.

3.1. Displays an awareness of how personal bias and cultural history, attitudes, and biases affect

understanding and interactions with people different from themselves.

3.2: Demonstrates knowledge of current theoretical and empirical models to support human diversity

across core professional roles.

3.4: Works effectively with diverse individuals and groups, including those whose group membership,
demographic characteristics, or worldviews are different from or similar to their own.

4.1: Behaves in ways that reflect the values and attitudes of psychology, including integrity, deportment,
professional identity, accountability, lifelong learning, and concern for the welfare of others.

4.2: Exhibits behaviors that reflect an openness and responsiveness to feedback and supervision.

4.3: Engages in self-reflection and professional and personal growth activities to maintain and improve
performance and professional effectiveness.

5.2: Demonstrates skills in producing, comprehending, and integrating oral, nonverbal, and written
communications that are informative and well-integrated across a range of situations, populations,
and systems.

5.3: Demonstrates effective interpersonal skills and the ability to manage challenging interactions
effectively and professionally.

6.4: Demonstrates current knowledge of diagnostic classification systems, adaptive and maladaptive
behaviors, and the impact of client behaviors on functioning.

7.2: Identifies and develops evidence-based interventions in classrooms, schools, and other service settings
that are informed by the current scientific literature, assessment findings, diversity characteristics, and
contextual variables.

7.6: Establishes and maintains effective relationships with the recipients of psychological services.


mailto:annegreg@gsapp.rutgers.edu

Discipline-Specific Knowledge (DSK)
Developmental Aspects of Behavior, including transitions, growth, and development across an
individual’s life. A coverage limited to one developmental period (e.g., infancy, childhood,
adolescence, adulthood, or late life) is not sufficient.

I look forward to a rich learning experience this semester!

LEARNING OBJECTIVES
Students who complete Introduction to Therapeutic Strategies will be able to...

1. Conduct clinical interviews with “mock” clients using a wide range of therapeutic techniques (e.g.,
including the establishment of rapport, successful engagement, identification of central concerns,
maintenance of focus, exploration of affect, identification of client strengths and specific goals for
treatment; SP-PWC Elements 2.3, 3.1, 3.4, 4.1, 5.3, 7.6)

2. Identify their own strengths as well as areas in need of improvement in clinical interviewing
through in-class role plays, feedback, discussions and self-critique (SP-PWC Elements 4.2, 4.3)

3. Write structured essays synthesizing reflections on their own clinical interviewing and integrating
research and theory on best practices (SP-PWC Element 3.2, 5.2).

4. Demonstrate knowledge of the DSM-V and child development needs and challenges through oral
and written communications (SP-PWC Element 6.4, DSK-Developmental aspects of behavior).

Assessment of Learning Objectives and Classroom Policies

Through self-critique, formal evaluation of digital recording of role plays and written assignments,
students will be assessed on the degree to which they have reached the above learning objectives.

Determination of Grades: Grades will be assigned based on attendance/participation, effort and
engagement in role plays, and performance on classroom assignments. Letter grades for this course will be
as follows: 100-90 A; 89-85 B+; 84-80 B; 79-75 C+; 74-70 C; 69-60 D; 59-0 F.

Absenteeism: Please note that the course is in-person. If a student is out given illness, I am open to them
zooming into class but it will be counted as an absence. All attempts should be made via email to alert the
instructor prior to class time. This is about professionalism. It is the responsibility of the student to learn
from a peer about what they missed while absent. If the student misses more than one class, then they will
need to submit a short reflection paper on the readings/ppt for the missed class. Also, note that
participation grades include both active class engagement, timely attendance, and infrequent absences (no
more than one).

Assignment deadlines. All assignments should be handed in by the deadline. Please note that points will
be deducted for late submission of assignments—Iate assignments without a prior-approved extension
cannot receive an A. If you receive an extension, you must put in writing a revised deadline with the exact
time of submission. An extension cannot be further extended.

Electronic policy. Computer use in the course must be limited to reviewing the readings, notes, and
powerpoints. Web surfing (even if on the topic under discussion) is not allowed along will all other
personal use (including instant messaging in class). Finally, texting and phone use is strictly prohibited
unless you tell the instructor you are awaiting a call due to an emergency.

Professionalism. It is anticipated that all students will carry themselves in a respectful and professional
manner with the instructor and with one another. Any issues or concerns should be brought to the
instructor’s attention.



Student feedback. I will have a mid-term opportunity to hear from you about how to improve the course
while it is still in process. Please respectfully engage the instructor or course assistants with any helpful
suggestions or immediate concerns during the course, as soon as possible.

Statement on Academic Integrity: The University’s academic integrity policy, to which this class
will adhere, can be reviewed at: http://academicintegrity.rutgers.edu/academic-integrity-at-rutgers/.
In concert with Rutgers’ code of conduct, which mandates “that all work submitted in a course,
academic research, or other activity is the student’s own and created without the aid of impermissible
technologies, materials, or collaborations,” this course has been designed to promote your learning,
critical thinking, skills, and intellectual development without reliance on unauthorized technology
including chatbots and other forms of “artificial intelligence” (Al).

Classroom Culture

Statement on Disabilities: Rutgers University welcomes students with disabilities into all of the
University's educational programs. In order to receive consideration for reasonable
accommodations, a student with a disability must contact the appropriate disability services office
at the campus where you are officially enrolled, participate in an intake interview, and provide
documentation: https://ods.rutgers.edu/students/documentation-guidelines. If the documentation
supports your request for reasonable accommodations, your campus’s disability services office will
provide you with a Letter of Accommodations. Please share this letter with your instructors and
discuss the accommodations with them as early in your courses as possible. To begin this process,
please complete the Registration form on the ODS web site at:
https://ods.rutgers.edu/students/registration-form.

Names and Pronouns: Class rosters are provided to the instructor with the student’s legal name. I will
gladly honor your request to address you by an alternate name or gender pronoun. Please advise me of this
preference early in the semester so that I may make appropriate changes to my records.

Respect for Diversity: It is my intent that students from all diverse backgrounds and perspectives be well-
served by this course, that students' learning needs be addressed both in and out of class, and that the
diversity that the students bring to this class be viewed as a resource, strength and benefit. It is my intent to
present materials and activities that are respectful of diversity: gender identity, sexuality, disability, age,
socioeconomic status, ethnicity, race, nationality, religion, and culture. Your suggestions are encouraged
and appreciated. We will aim to develop a “brave space” together where we can grow and learn from one
another, given we come to these course topics with diverse viewpoints and lived experiences. If you feel
uncomfortable or unincluded, please reach out to me or the course assistants so we can problem-solve
together.

Rutgers is committed to the freedom of speech. The free expression and discussion of ideas is essential
to our university’s core mission and values. We encourage open and civil discussion, debate, and
exploration of ideas and viewpoints while we preserve the right of all in our community to learn, teach,
and carry out the university’s essential work. https://free-expression.rutgers.edu

Land Acknowledgement: We honor and respect the Indigenous peoples on whose land we meet. The
Lenape are the original inhabitants of New Jersey, beginning over 12,000 years ago. This acknowledgment
serves to bear witness to the Indigenous peoples who thrived on this land prior to its occupation. We take
this moment to pause, to acknowledge the Indigenous peoples as stewards of this land, and recognize the
history we have with the land and colonialism. This is a small but essential step in moving forward with
respect for all Indigenous peoples, past, present, and future. (Adapted from Morningside Center for
Teaching Social Responsibility).


http://academicintegrity.rutgers.edu/academic-integrity-at-rutgers/
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Course Texts and Materials

1.
2.

Sommers-Flanagan J. & Sommers-Flanagan, R. (2017). Clinical Interviewing, 6" edition. Wiley.
Naar, S., & Suarez, M. (2021). Motivational interviewing with adolescents and young adults, 2"
edition. Guilford Press.

Optional to purchase: McConaughy, S. H. & Whitcomb, S. A. (2022). Clinical interviews for children

and adolescents, 3rd edition. Guilford Press. (Recommended).

Additional readings on the Canvas site.

Course grades will be based on the following:

Please arrive on time and prepared for start of class (4 points, with one tardy permissible). If you
are late more than twice, you will lose points. If you need to miss class due to holidays not
observed by the university, please reach out to make arrangements to cover missed activities. This
flexibility is for the specific days when the holidays occur. Also, if you have a family care or
child care conflict with class, please let me know so we can make arrangements.
Class participation includes attendance and completion of readings. Please demonstrate your
understanding of the reading. Please participate in discussion during every class (3 points).
Mindful attention is respectful during classes and I may restrict use of electronic devices (e.g.,
laptops). Please bring a notebook and a pen.
Demonstration of effort/completion of Genius Academy Al interactive sessions (4 points).
Practice I: First 10 minutes of a role-played adult intake with one of your classmates. (1 point).
Practice 2: Full 50-minute role-played adult intake. (2 points).
Practice 3: First 20 minutes of a role-played child intake. (1 point). (Receive Feedback from AC
as she observes your role plays on Zoom or in person)
Mid-Term: First 20 minutes of a role-played adult intake, formal paper, and video recording.
Demonstration of effort and skill in role play and our assessment of your essay (30 points).
Final: Full 50-minute role-played parent-child intake, formal paper, and video recording. Please
note that formal writing assignments are rigorously graded. This includes an assessment of the
quality of formal, professional writing (50 points).

Group Case Presentation: In-class group presentations (5 points).

Please submit written assignments on canvas. Please adhere to APA Style (7th Edition) for all writing
assignments. Also see,
https://apastyle.apa.org/style-grammar-guidelines/bias-free-language/racial-ethnic-minorities

Genius Academy: We will use interactive Al-driven sessions from Genius Academy
(https://www.experiencegeniusacademy.com/) to enhance instruction. The sessions will offer
you practice and feedback. The course assistant and I will also be able to see your feedback,
which can help us support your learning needs. In order to access these experiences, please
follow the steps below: 1) Navigate to experience.geniuspracticum.com; 2) Select “sign up” and
create an account using your university email address. If you already have an account, select "log
in." 3) Once prompted, please enter course code for

Section 1: RUTSTRATFA25 01 or Section 2: RUTSTRATFA25 02,

4) When you’ve located the course code, you will be able to subscribe to the course. You can
reference this helpful guide once you're ready to access your experiences. If you have any
technical questions at any point, contact support@experiencgeniusacademy.com



https://apastyle.apa.org/style-grammar-guidelines/bias-free-language/racial-ethnic-minorities
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.experiencegeniusacademy.com%2F&data=05%7C02%7Cannegreg%40gsapp.rutgers.edu%7C728e7fdd8878496eb50308dddb6d05f5%7Cb92d2b234d35447093ff69aca6632ffe%7C1%7C0%7C638907983485538678%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=8DEjngPrF6Hzd53T6f0CaN3O8v1jx8FUysKFeDIVWKc%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=http%3A%2F%2Fexperience.geniuspracticum.com%2F&data=05%7C02%7Cannegreg%40gsapp.rutgers.edu%7C69f211d1c6e742483fff08dddc42c4c5%7Cb92d2b234d35447093ff69aca6632ffe%7C1%7C0%7C638908901512621190%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=VXWLEYU6WDBY5oV0LtjQqtPQK7wAcCarB9%2BLzSmEKCw%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fgeniusacademy.docsend.com%2Fview%2F69ivfmvutput4dby&data=05%7C02%7Cannegreg%40gsapp.rutgers.edu%7C69f211d1c6e742483fff08dddc42c4c5%7Cb92d2b234d35447093ff69aca6632ffe%7C1%7C0%7C638908901512630695%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=WaLSrAW3cToD4bEtsrY5gugOLKJaqen352c5fJDk4jw%3D&reserved=0
mailto:support@experiencgeniusacademy.com

GRADUATE SCHOOL OF APPLIED AND PROFESSIONAL PSYCHOLOGY

Basic therapeutic strategies with children and adolescents

Date

Class Topic Assignment

Week 1
9/2 or 9/3

Course overview: Overview of the first interview and integration of clinic intake materials;
Establishing a helping relationship; Cultural competence and diversity; OARS: Open-ended
questions; Affirmation; Reflections; Summary; Practice confidentiality statements.

Adult intake with attached confidentiality statement (hard copy handed out)

Reading: Cozolino, L. (2004). The Making of a Therapist (pp. 5-40). Norton & Company.

Week 2
9/9 or 9/10

Therapeutic strategies:

Attending skills

- Demonstration of the therapist’s concern for an interest in the client by eye contact, body

posture, and accurate verbal following.

Empathy and focusing on affect

— Build the relationship; Stimulate self-exploration by the client; Provide support; Focus attention

Paraphrasing

- A counselor statement that mirrors the client’s statement in exact or similar wording.

Reflection of Feeling

- The essence of the client’s feelings, either stated or implied, as expressed by the counselor.

Summarizing

- A brief review of the main points discussed in the session to ensure continuity in a focused

direction

Probing

- A therapist’s response that directs the client’s attention inward to help both parties examine

issues

Cultural Humility

- A therapist’s commitment to self-evaluation (e.g., examination of own beliefs and cultural
identities) and humble approach to learning about others’ intersectional, lived experience.

Reading:
1) Sommers-Flanagan text: Chapters 1, 2, 3
2) Fisher, S. (2020). Cultural humility as a form of social justice: Promising practices for
global school psychology training. School Psychology International (41), 53—66. (on
Canvas)
3) Read over CPS adult intake interview
Upcoming Practice 1 & Mid-Term explained: Conduct out-of-class role plays. Practice 1 = 10
minutes (Due Sept. 23 or 24). Mid-Term = first 20 minutes of an intake; you will need to
videorecord the role play and write a critique (Due Oct 7 or Oct 8).

Week 3
9/16
or 9/17

Dynamic structure of the interview and obtaining a social history

Use of Gates:

Using natural, implied, referred, and spontaneous gates to allow for a natural flow of dialogue in
the session.

Reminder: Please complete Practice 1 during this week: Conduct the first 10 minutes of a role-
played adult intake with one of your classmates on zoom or in person.




Week 3: Reading and Al Practice

1. Shea, S. C. (1998). Psychiatric Interviewing: The Art of Understanding. Saunders. Focus
on pages 114-131 in “Shea Dynamic pt 2” (on canvas), Shae Part 1 is optional (on
canvas).

2. Due today: Week 3. Genius Academy: Interactive session with Terry (upload “glow and
one grow” bullet points)

3. Hass, M. R. & Abdou, A. S. (2019). Culturally Responsive Interviewing Practices.
Contemporary School Psychology, 23, 47-56.
https://link.springer.com/article/10.1007/s40688-018-0204-z

4. Read over the Cultural Formulation Interview (CFI, on canvas)

Date  Class Topic Assignment
Week Assessing suicidal and homicidal ideation Part 1
4
9/23  Review how to administer the C-SSRS (Columbia-Suicide Severity Rating Scale); Identify risk factors for suicide
or ideation and completion; Examine differential rates of ideation/completion among diverse groups
9/24
Due today: Practice 1, upload “glow and grow” bullet points on Canvas and bring for discussion in class.
Upcoming Mid-Term explained again.
Reading and online training:
1. 15-minute training online: C-SSRS (Columbia-Suicide Severity Rating Scale Screener. Watch 6.56-18.40
https://www.youtube.com/watch?v=Ted gl-UXi8
2. Miller, D. N. (2022). Suicidal behavior in children and adolescents: An introduction and overview, chapter
1 (pages 1-30). In Child and Adolescent Suicidal Behavior, 2" edition. Guildford Press.
3. Miller, D. N. (2022). Identifying tier 2 and Tier 3 students and linking assessment to intervention, chapter
(pages 104-145). In Child and Adolescent Suicidal Behavior, 2" edition. Guildford Press.
Recommended:
Shea, C. S. (2009). Part 1 and Part 2: Uncovering suicide intent. (CASE approach). Psychiatric Times, 1-25.
C-SSRS Supporting Evidence (2017); Joiner et al., (1999). Scientizing and routinizing the assessment of
suicidality in outpatient practice. Esplanage et al., (2022). Addressing Youth Suicide Through School-Based
Prevention and Postvention. Changing Characteristics of African American Suicide (2019); Getting a Handle
on Self-Harm (2019); Internet Resources for School Psychologists (2020) and more!
Week Assessing Suicide and Homicide Ideation Part 2 and Introduction to Motivational Interviewing
5
9/30 " Dr. Andrea Quinn comes at start of class to answer questions about the C-SSRS.
or
10/1

Building motivation for change Part 1: 1. Rolling with resistance; 2. Simple reflection; 3. Amplified reflection,
4. Double sided reflection, 5. Shifting focus, 6. Reframing, 7. Agreeing with a twist.

OARS and Fundamental Approach (Collaboration; Evocation/Suggestion; Autonomy/Self Rule); 8. Reflections on
cultural and diversity in motivational interviewing

Reading:
1. Naar-King, S. & Suarez, M. text: Five chapters 1-5. (You should have purchased this text)
2. Background reading optional: Miller, W. R. & Rose, G. S. (2009). Toward of theory of Motivational
Interviewing. American Psychologist, 527-537.



https://link.springer.com/article/10.1007/s40688-018-0204-z
https://www.youtube.com/watch?v=Ted_gl-UXi8

Week Motivational interviewing (MI) Part 2: Increasing engagement: Express empathy, Develop

6 discrepancy, Avoid argumentation and direct confrontation, Roll with resistance, Support self-
10/7  efficacy and optimism, Common problems in conveying empathy. Reflections on culturally-
or responsive approaches to MT

10/8

Due today Mid-Term, upload your paper to canvas and include a link to your video.

Due by Friday, Spm, 10/24: Genius Academy: Interactive session 2, Cliff: Ambivalence and Value (Practice in
class together and after class on your own)

Upcoming Practice 2 explained: Please conduct a mock full intake outside of class. You will need to schedule at
least 50 minutes for each full adult intake. Please pair with someone new in the class. We provide the case and the
paperwork on Canvas. Upload “glow and grow” bullet points on Canvas and bring for discussion in class.

Reading
1. Naar-King, S. & Suarez, M. text. Four Chapters 6-8, 12 (You should have purchased this text)
2. Venner, K. L., Feldstein, S. W., & Tafoya, N. (2006). Native American Motivational Interviewing:
Weaving Native American and Western Practices. Available at: https://fasdprevention.wordpress.com
(see pdf on canvas)
3. Optional: Sommers-Flanagan text, chapter 12

Week Class Topic Assignment
Week 7 Interviewing a Child, Part 1; Using play to engage a child; Using feeling charts
10/14 or Negotiating parent/teacher/child confidentiality; Addressing abuse/neglect, Reflections on cultural
10/15 humility and working with children.
Reading

1. McConaughy, S. H. (2022). Clinical interviews for children and adolescents. New Y ork:
Guilford Press. (Read Chapters 1-3).

2. Sommers-Flanagan text chapter 13

3. Recommended: Proctor, S. L., Williams, B. Scheer, T., & Li. K. (2017). Intersectionality
and School Psychology: Implications for Practice (6).

Mid-semester Course Evaluation

Week 8 Interviewing a Child Part 2, and Cultural Competence
10/21 or Reading and Al practice
10/22 1. Ecklund, K., & Johnson, W. B. (2007). Toward cultural competence in child intake

assessments. Professional Psychology: Research & Practice, 38, 356-362.

2. Bauer, A., Jenkins, T., Bazan, C., Howard, L., Swarbrick, M., & Ji, M. (2022). Building
Bridges: Resources to Center Cultural Humility. Piscataway, New Jersey: Center of Alcohol &
Substance Use Studies, Graduate School of Applied and Professional Psychology, Rutgers
University.

Recommended:

DiAngelo, R. (2011). White fragility. International Journal of Critical Pedagogy, 3, 54-70.

Quas, J. & Lyon, T. D. (2019, October). Questioning unaccompanied immigrant children:
Lessons from developmental science on forensic interviewing. SRCD: Child Evidence
Brief.

Hammond, Z. (2015). Culturally responsive teaching and the brain. Thousand Oaks, CA:
Corwin Sage Publications. (Read pages 21-69).



https://fasdprevention.wordpress.com/

American Psychological Association. (2017). Multicultural guidelines.: An ecological
approach to context, identity, and intersectionality. Retrieved from:
http://www.apa.org/about/policy/multicultural-guidelines.pdf

Due today: Practice 2, upload your “glow and grow” bullet points on the full adult intake.

Due by Friday 10/24, Spm: Week 8 Genius Academy: Interactive session 3, with Shondra (upload
“show and go” with a focus on how you responded to Shondra discussing discrimination,
homophobia, lack of diversity)

Upcoming Practice 3 explained: Conduct the first 20 minutes of a role-played child intake. You
will complete the “glow and grow” bullets on Canvas and bring for discussion in class.

Final explained: Conduct a 50-minute mock initial interview with an advanced graduate student
and videotape it. You will write an extensive commentary on the interview which includes
transcribed sections of the interview. Contact a more advanced graduate student to partner with you
for this final assignment. (Set up interview any time after Nov 4/5 class)

Week 9
10/28 or
10/29

Interviewing a Child Part 3 (w/“resistance”) and Interviewing with caregivers
Innovations to engage families early in treatment; Addressing healthy cultural mistrust, and
mental health stigma in diverse communities.

Due by class: Week 9 Genius Academy: Interactive session 4 with Dana: Upload your glow and
Srows.

Reading and Al practice
1. Cozolino, L. (2004). The Making of a Therapist. New York: W.W. Norton & Company.
Read: Chapter 8.

Recommended:
McKay, M. et al. (2004). Integrating Evidence-Based Engagement Interventions into ‘‘Real
World’’ Child Mental Health Settings. Brief Treatment and Crisis Intervention Vol. 4, 177-186.

Group project explained: Group presentation (case conceptualization, treatment goals, and
example session)
Final again: Distribute handouts to give for final role play (due 12/2 or 12/3).

Week 10

11/4 or
11/5

Developing Treatment Goals, Report Writing, and Telepsychology
Case conceptualization Part 1 (for your assigned case)

Reading:
1. Sommers-Flanagan, chapter 8
2. Shea, S. C. (1998). Psychiatric Interviewing: The Art of Understanding (2" Ed.). Saunders.
Read: Chapter, The written document: Effective strategies.

Optional:

APA Guidelines for the Practice of Telepsychology:
https://www.apa.org/practice/guidelines/telepsychology

American Telemedicine Association’s (ATA): https://www.americantelemed.org/resource/why-
telemedicine/ and training resources: https://www.thenationalcouncil.org/integrated-health-
coe/resources/



https://www.apa.org/practice/guidelines/telepsychology
https://www.americantelemed.org/resource/why-telemedicine/
https://www.americantelemed.org/resource/why-telemedicine/

Setting up your service provision space https://www.theraplatform.com/blog/255/how-
to-set-up-your-office-for-teletherapy-sessions

If time, review in-class practice of suicide risk (bring the caregiver Columbia Risk Assessment)
Due by Friday Nov 7™, Spm: Practice 3, glows and grows on child intake due.

Final update: Feel free to start conducting role plays for final after this class.

Week 11
11/11 or
11/12

Varying approaches to treatment -- Trauma-focused CBT, E.M.D.R., Attachment, Regulation,
and Competency
Case conceptualization Part 2

AC presents a case
Meet with your group about your Case conceptualization.

Reading
1. Deblinger E. & Heflin, A. H. (1996). Treating sexually abused children and their
nonoffending parents Thousand Oaks, CA: Sage Publications. Read: Chapter: Child
intervention; Therapeutic components (pp. 49-112).
2. Blum, D. (2023, Sept 24). One foot in the past and one foot in the present: Understanding
EMDR. NY Times.

Recommended:
French, B. H., Lewis, J. A., Mosley, D. V., Adames, H. Y., Chavez-Duenas, N. Y., Chen, G.
A., & Neville, H. A. (2020). Toward a Psychological Framework of Radical Healing in
Communities of Color. The Counseling Psychologist, 48(1), 14—
46. https://doi.org/10.1177/0011000019843506

Dr. Shapiro’s blog Eye movement desensitization and reprocessing, (E.M.D.R.):
“Evidence of E.M.D. R.” and Eight phases of EMDR treatment.

Optional practice: Week 11 Genius Academy: Interactive session 5 with Kevin

In class, final role play practice, if needed.

Week 12
11/18 or
11/19

Varying approaches to treatment — Introduction to interpersonal therapy (IPT)

Reading and Genius Academy
1. Week 12 Reading and Case Study from Genius Academy: Meet Katie Case Study
2. Mufson, L., Dorta, K. P., Moreau, D., & Weisman, M. M. (2004). Interpersonal
psychotherapy for depressed adolescents. New York: Guildford Press. Read: Chapters 1-9.
pp- 1-109.

Meet with your group about your assigned case. (Case Conceptualization and Goal setting
completion)

Week 13
11/25
(Zoom) or
11/26
(Zoom)

Varying approaches to treatment — dialectical behavior therapy (DBT)
Goal setting: (1) Collaboration, (2) Achievable goals, (3) Measurable goals, (4) Distinguishing goals
versus interventions to achieve the goals

Guest speaker presents DBT-A: Samantha Willoughby <snw57@gsapp.rutgers.edu>



https://www.theraplatform.com/blog/255/how-to-set-up-your-office-for-teletherapy-sessions
https://www.theraplatform.com/blog/255/how-to-set-up-your-office-for-teletherapy-sessions
https://doi.org/10.1177/0011000019843506
http://consults.blogs.nytimes.com/2012/02/27/ask-an-expert-about-e-m-d-r/?ref=health

Reading:

1. Mazza, J. J., Dexter-Mazza, E; T. Miller, A. Rathus, J. H., & Murphy, H. E. DBT Skills in
Schools. Guilford Press. Chapters 1 & 3.
2. YouTube short videos from Dr. Shireen Rizvi
https://www.youtube.com/watch?v=seKJvjCiT4w
Optional:
3. Groves, S., Backer, H. S., van den Bosch, W., & Miller, A. (2012). Dialectical behaviour

therapy with adolescents. Child and Adolescent Mental Health, 17(2), 65-75.

Rizvi, S. L., Steffel, L. M., & Carson-Wong, A. (2013). An overview of dialectical behavior
therapy for professional psychologists. Professional Psychology: Research and Practice. 44,
No. 2, 73-80.

Note: Final role plays should be completed by now.

Week 14 Varying approaches to treatment — Introduction to play therapy, school-based groups, and
12/2 or “alliance”
12/3 Due today: Final. Well done!
Debrief on the role plays
Meet with your group about assigned case. (Plan Role play)
Reading:
1. Landreth, G. L. (2002). Play therapy: The art of the relationship, chapters 5 (pp. 59-94)
and chapter 15 (pp. 321-350). NY: Taylor & Francis Group.
2. Kot, S. & Tyndall-Lind, A. (2005). Intensive play therapy with Child Witnesses of
domestic Violence. (pp 31-49). In L. A. Reddy, Files-Hall, T. M. Schaefer, C. E. (Eds).
Empirically based play interventions for children. Washington D. C.: American
Psychological Association.
3. Lochman, J.E., Dishion, T.J., Powell, N.P., Boxmeyer, C.L., Qu, L., & Sallee, M. (2015).
Evidence-based preventive intervention for preadolescent aggressive children: One-year
outcomes following randomization to group versus individual delivery. Journal of
Consulting and Clinical Psychology, §3, 728-735.
Week 15 Summary and Review of class topics
12/9 or
12/10 Student presentations Group 1 (20-30 minutes)

Student presentations Group 2 (20-30 minutes)
Student presentations Group 3 (20-30 minutes)

Restorative Practices (community-building circle)
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https://www.youtube.com/watch?v=seKJvjCiT4w

Listed practice and mid-term/final assignments

Week 3.
e Due by class time: Genius Academy: Interactive session with Terry, 9/16 (Section 1) or
9/17 (Section 2).

Week 4.
e Due by class time: Practice I: First 10 minutes of a role-played adult intake with one of
your classmates., 9/23 or 9/24

Week 6.
e Due by class time: Mid-Term 2, upload your paper to canvas and include a link to your
video. 10/7 or 10/8
e Due by Friday 5pm that week: Genius Academy: Interactive session, Cliff: Ambivalence
and Value. (We will practice this one in class together and you will complete it after class
on your own). 10/10

Week 8:
e Due by class time: Practice 2, Full 50-minute role-played adult intake. Turn in your
“glow and grow” bullet points on the full adult intake., 10/21 or 10/22
e Due by Friday 5pm that week: Genius Academy: Interactive session with Shondra
(upload “glow and grow” with a focus on how you responded to Shondra discussing
discrimination, homophobia, lack of diversity), 10/24

Week 9
e Due by class time: Genius Academy: Interactive session with Dana, 10/28 or 10/29

Week 10
e Due by Friday 5pm that week Practice 3: First 20 minutes of a role-played child intake.
Receive Feedback from AC as she observes your role plays on Zoom or in person).
Upload your “glows and grows” after hearing feedback from AC., 11/7

Week 11
e Genius Academy: Interactive session 5 with Kevin (Optional practice). 11/11 or 11/12

Week 14:
e Due by class time: Final. 12/2 or 12/3
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