



RUTGERS, THE STATE UNIVERSITY OF NEW JERSEY
Graduate School of Applied and Professional Psychology

OCCUPATIONAL STRESS AND HEALTH PSYCHOLOGY (OSHP)
Course # 18:829:542 | Spring YEAR | Hybrid | 3 credits
Class Day/Time: Tuesdays, 3:35-6:05pm; Classroom: Nelson D340B & Zoom

Instructor:  Dr. Sharon Glazer; Office Location: Smithers Hall 222
Tel.: (848) 445-9340; Email: sharon.glazer@rutgers.edu (preferred) 
Office Hours: Mondays 4:30-5:30pm (in person or zoom) or (better) by appointment
Canvas
Copies of course materials, including syllabus, major assignment handouts, etc. may be found on Canvas. You are responsible for regularly checking the Canvas site for this course or direct emails (to your rutgers.edu email account; please be sure that my emails are not going to the junk folder). 
Course Description 
Survey of the organizational environment that affects cognitive processes and subsequent physiological, psychological and behavioral responses affecting individual and organizational performance. Topics include the role of the person, such as biology and personality; the role of the organization, such as workplace climate and work roles; and different types of individual and organizational stress management interventions that contribute to individuals' health & well-being.

COURSE OBJECTIVES: This course will examine different ways of conceptualizing stress and health, and related concepts. Students will:
· learn how the work environment affects employees’ physiological and psychological health and well-being, 
· understand the nature of occupational health and stress (OHS) psychology, 
· learn how to study OHS from an Organizational Development systems perspective, 
· discover how OHS relate to employee well-being and organizational behaviors, and 
· study different ways of adapting or treating occupational stress in order to ensure healthy people in healthy organizations.

Course Content Student Learning Outcomes (SLO)
Upon successful completion of this course, students will be able to:
SLO 1. Define occupational stress, occupational health, stressors, strains, well-being, and social support. 
SLO 2. Identify physical, psychological, and social stressors, their resulting physiological, psychological, and behavioral outcomes, and their implications for organizations.
 SLO 3. Critically assess empirical peer-reviewed published research studies related to occupational stress and health psychology.
SLO 4. Apply concepts of occupational stress and well-being to quality of worklife programs.
SLO 5. Evaluate efficacy of coping strategies and stress management interventions for individuals and organizations.

REQUIRED READINGS 
7th edition of the APA Publication Manual (best to have your own hard copy).
Book chapters and journal articles can be accessed through the library “Reading List” on Canvas. Please download all articles early in the semester and notify the instructor if any are missing. Students are responsible for making sure you have a copy. 

GENERAL METHODOLOGY: Discussion, lecture, exams, paper, and weekly written reactions to readings.

EVALUATION/GRADING: Student learning will be assessed on independent annotated bibliographies (10%), one joint paper (20%), two exams (35%), on-time and informative student QCC lead (5%), QCC responses (15%), class discussion lead (10%), and meaningful class participation in discussions (5%). All assignments must be completed by the specified due dates and times below. Students earn their grades; they do not lose points from the total possible. An “A” grade indicates excellent performance, “B” indicates good, solid, above average performance, and “C” indicates average performance (meeting only some expectations). Any grade below “B” jeopardizes chances for graduating from the program; if you find yourself earning in the “C” range or below, please schedule a time to meet with me.

Assignments and Grading Policy
EVALUATION/GRADING: 
	
	Summary of percentage points:
	
	GRADING SCALE

	
	Client Engagement
	
	A   = 90+%   

	
	   5%
	Client Project Proposal (PPT)
	
	B+ = 85.5-89.99%  

	
	   5%
	Annotated Bibliography
	
	B   = 80-85.49%

	
	   5%
	Draft Plan & IRB protocol
	
	C+ = 75.5-70.99%  

	
	 25%
	Final Client Report 
	
	C   = 70-75.49%

	
	Non-Client Didactic & Experiential Learning
	F   = below 70%

	
	 35% 
	Exams (20% for mid-term)
	
	

	
	  5%
	QCC lead
	
	

	
	10%
	QCC initial response input
	
	

	
	10%
	Class discussion lead
	
	


Study Time
At this point in your college studies, you are expected to be independent learners who are also able to work with fellow classmates. Students who keep up with assigned readings and assessments will find it easier to keep up than students who do not read the assigned works on time. University tradition suggests 3 hours of study for each hour of lecture. 
CLASS AND CLASSROOM PROTOCOL AND ETIQUETTE:
1. Students are NOT permitted to train large language models (LLMs) with instructor-generated course materials shared on Canvas, online, via email, or in the classroom. In other words, do not upload any instructor-generated material to genAI programs, such as, but not limited to, ChatGPT (not even the EDU version).
2. Since writing, analytical, and critical thinking skills are part of the learning outcomes of this course, all writing assignments should be prepared by the student without the aid of any text- generating software (e.g., ChatGPT, BART, iA Writer, GROK, Marmot or Botowski). Developing these strong competencies will prepare you for a competitive workplace. Therefore, students are NOT permitted to use any GenAI at any time, nor can someone else on your behalf use it, to prepare any works. All work turned in for this course must be your own. Use of any text- generating software will be treated as an academic integrity violation and I will follow the institution’s policy to the letter in those instances. Any AI-generated (partially or entirely) will, at the very least, earn a zero on the assignment and will be written up as a violation of integrity, which is grounds for dismissal.
3. Students for whom English is not a primary language requiring accommodations to participate in class activities or meet course requirements should contact me immediately.
4. This syllabus represents a general framework of the content and direction of the course. Sequence of topics and time allocated to each topic may vary as the need arises.
5. Mature and respectful classroom behavior contributes to a positive learning climate in the classroom, and is expected of all students. 
6. All assignments are due at the specified time. Unless otherwise specified, late assignments will be marked down 5 pts if submitted within the first 21 hours, and will not be graded if later.
7. Laptops and tablets may be used in class for note-taking purposes; however, I reserve the right to request that you not use it (unless required by the Office of Disability Services) should it become a distraction.
8. Cell phones, Smart phones, and other devices that produce distraction must be silenced at all times when class is in session and may NOT be accessed during class time and exams unless there is a real emergency or you notify instructor in advance that its use is required during the class period for emergency reasons (e.g., family member in surgery, life partner going into labor). Students will otherwise be asked to leave the classroom for the duration of the class session should the device sound. Benefiting from class lecture is at your own discretion. It is also your responsibility to ensure classroom protocol in order to allow yourself, fellow classmates, and instructor to reap maximum benefit from the class session.
9. Please send emails and do not leave voicemail messages. E-mails will be checked during normal business hours Monday through Friday. 
10. Recording class lecture is not permitted unless required by the Office of Disability Services. If recording is required, an announcement will be made to the class. Recordings MUST be destroyed after class. They may not be shared, sold, or used for any purpose other than that of the course.
11. During the semester, class time will be used for a variety of activities and discussions. Because these events are designed to enhance your ability to think about and understand the ideas, theories, and applications within the topic of stress and health, it is important that you participate actively. Note. The professor will moderate discussion and will close discussions that deviate from the focal content or take up too much of class time.
12. If you are considering dropping this class, check the RU Catalog and the academic calendar online for relevant policies and dates. If you simply stop attending classes and fail to officially drop the course, you will get an F or FA (per policy).
13. Please respect the scheduled time for class and enter the classroom at least 2 minutes before class begins to give yourself time to setting in. 
14. Should you miss a class, handouts, or assignments, please inquire and obtain the missed materials online, from a classmate, or from the professor (during office hours, please).
15. Excessive tardiness (both frequency and duration) and absence (beyond 1 class session) will warrant 2- and 5- point deductions from participation grade, respectively, for each instance after the first. 
16. Students will not be able to join class via Zoom. The class is held in-person, unless the professor specifies otherwise. If you are sick, be considerate of others and stay home, or at a minimum wear a mask in the classroom. 
17. Class attendance is strongly encouraged and will be recorded.




Course Schedule
	Week
	Date
	Topics
	Readings 
	Assignments/
Activities

	Occupational Stress & Health Models: Understanding Stressors and Strains

	1 (R)
	Jan. 20
	Introductions: Syllabus Overview & History of OHP and Stress
	Bliese et al. (2017) 
Tetrick & Quick (2011) 
	

	2 (I)
	Jan. 27
	Introduction to OHP and Stress

	Beehr (1998)
Glazer & Liu (2017)
Sonnentag et al. (2023)
	Drs. Peggy Swarbrick & Amy Spagnolo Present on OSHP’s ScarletWell Project

	3 (I)
	Feb. 3
	Methods of Research on OHP and Stress 
	Jex et al. (1992)
Sulsky & Smith (2005) ch. 3
Tetrick (2017)
*Optional: Spector & Pindek (2016)
	Form Groups

	4 (R)
	Feb. 10
	Role Theory & Demand-Control Theory 
	Bakker & Demerouti (2024)
Beehr & Glazer (2005)
Guan et al. (2021)
*Optional: Beehr et al. (2001)
	

	5 (I)
	Feb. 17
	Organizational Stressors
	Arnold (2017)
Barber & Santuzzi (2015) 
Moore et al. (2004)
	

	6 (R)
	Feb. 24
	Individual Strains & Organizational Consequences
	Bianchi et al. (2019)
Miraglia & Johns (2016) 
Toker et al. (2012)
	Teams’ initial proposal presented via Zoom to ScarletWell 

	7 (R)
	Mar. 3
	EXAM 1
	3:35-6:05pm
	ScarletWell to provide Feedback

	Role of Person & Environment

	8 (I)
	Mar. 10
	Work-Nonwork Interface 
	Allen et al. (2020) 
Hoobler et al. (2010)
Li et al. (2021)

	


	9
	Mar. 17
	Spring Break
	
	

	10 (I)
	Mar. 24
	Low Residency
	
	Annotated Bibliography of 3 empirical articles per student + 1st page due
3/22 @ 4pm

	11 (R)
	Mar. 31
	Individual Differences: Personality, Coping


	Alarcon et al. (2009)
Glazer & Ion (2023)
Johnson et al. (2015)
and
Torres et al. (2022) or Good et al. (2025)
	Class Discussion Lead Group 1

	12 (I)
	Apr. 7
	Environmental Differences: Social Support, Culture, & Safety Climate
	Glazer & Amren (2018)
Mathieu et al. (2019) and
Loh et al. (2025)
or
Tedone et al. (2026)
	Class Discussion Lead Group 2

	Stress Management: Primary, Secondary, & Tertiary

	13 (R)
	Apr. 14
	Individually Oriented Stress Management
	Estevez Cores et al. (2021)
Glazer & Gasser (2016) 
and
Slutsky et al. (2019) or Karabinski et al. (2021)
	Class Discussion Lead Group 3
Turn in a good DRAFT project plan, literature review with scope, background, methods, and data analytic plans, and draft IRB protocol 

	14 (I)
	Apr. 21 
	Organizationally Oriented Stress Management
	Hassard et al. (2018) 
Hurrell (2005) 
and
Fox et al. (2022) or
Gonzalez-Morales et al. (2018) 
*Optional: Giga et al. (2003)
	Class Discussion Lead Group 4

Receive feedback from ScarletWell

	15 (R)
	Apr. 28 
	Stress Management – Wrap-Up
	Burgess et al. (2020)
Crozier et al. (2025)
Nielsen et al. (2025)
	Class Discussion Lead Group 5


	Apr. 30 - May 2
	SIOP
	

	16 (R)
	May 5
	Preparation for Exam 2
	
	Final Project Plan Due @ 3pm

	17
	May 12
	EXAM 2
	3:35-6:05pm
	


This schedule is subject to change with fair notice in class and via email. 
ASSIGNMENTS
WEEKLY /QUESTIONS/COMMENTS/CRITICISMS (QCCs)
To facilitate student learning, most articles will have an assigned leader who will be required to pose intellectually stimulating and compelling questions, comments, or criticisms (a minimum of 3, preferably more and yes, all can be questions or any combination of Q C or C). The lead must post the QCCs on the Discussion Forum on Canvas no later than Friday 10am before the reading assignment is due the following Tuesday. For example, a student lead assigned to Beehr (1998) that is due Jan. 27, 2026, will be required to upload the QCC by 10am Jan. 23, 2026. The goal is to give students time to respond by Sunday before 4pm. A lead will earn a percentage out of 1 point (e.g., 89% would be .89), but a lead’s failure to submit compelling QCCs on their assigned article will warrant a -1.0 (minus 1.0) for the week’s assignment (not just a zero). In the case that a lead does not follow-through, students are still responsible for posting a QCC about the reading before 4pm on the immediate Sunday before the Tuesday class. Leads are encouraged to reply thoughtfully to respondents. The lead’s grade for the week will be based on the lead’s thread and responsivity to respondents. Note: Leads are also required to respond to other leads during the same week. Leads have until 9am on the Friday immediately following the class session for which the article was assigned to respond to peers. Also, do NOT summarize the article in your QCC. Rather, provide background and rationale for the QCCs you pose and help students with direction about where the background comes from within the article. Finally, to help elevate and integrate knowledge and learning, you are welcome to integrate ideas/thoughts that come from prior readings in the course.

Each week students will respond thoughtfully to each lead’s prompt. If you have nothing more to add or have a different comment, criticism, or question you wish to pose, you are welcome to present that too or instead. A separate QCC or response is required per reading for the week. All non-lead QCCs must be submitted via Canvas by Sunday 4pm immediately before the Tuesday class due (following the above example, these would be due January 25, 2026, by 4pm). I will be reviewing the QCCs and integrating them into the class session. Late QCCs will be reviewed, but not graded. 

In case there is no lead, students are still expected to pose an insightful question, comment, or criticism of the reading. Those QCCs are due before 4pm on the immediate Sunday before the Tuesday class.

QCC Lead: QCCs must be thoughtful. Please do not ask quiz/test type questions, for which the answer can be found in the readings (for such questions you will not receive credit). It is imperative that students’ QCCs do not repeat others’. Students leading an article for the week are expected to respond to the other articles on which they are not leads too.

Respondents: You are also allowed to take a different slant on the QCC if you find another area in the reading that you’d like to explore or if you have nothing new to add to what has already been presented. You must demonstrate your understanding of the material in your QCC by citing the page number that inspired your QCC (this requirement is for the lead too). All responses to others must be respectful and with evidence from course materials or other materials students might find through a literature search. Questions should challenge or enhance the materials read. Comments, such as, “I didn’t like this reading” are also not acceptable. Be specific. What was it about the reading(s) you liked or did not like? What did you learn that could be applied to a situation you were in or anticipate to encounter? If you disagree with a point, then be proactive in your learning and do some basic literature research to help support (cite) your argument. If you do not understand something, again, try to do some library search to find an answer. There should be only 1 thread for each reading. 

The QCC assignment is essentially a give-away of points if you put forth thought and effort into the assignment. You will receive an overall percent for each assignment submitted, however you will receive a zero for the assignment if you are submitting an incomplete assignment for the week. (Note. Missing even 1 QCC can make the difference between a B+ and an A). The purpose of QCCs is to ensure that you are learning the material, can contribute to lively discussion in class, and help me know with what you might have difficulty. Students must be prepared for active conversation, debate, and questioning in class. This class is at its best when students are an integral part of discussion. Respecting your time put into developing your QCCs, I will give feedback on the thread (either in class or online) or on specific QCCs (some lengthy, some short); please take the time to look at my comments. 
Earning (reward) points through your QCCs: To encourage and reward on-time intellectually thoughtful QCCs, you may also earn .25% toward exam 2 by responding thoughtfully (not merely kindly) to at least two different students’ QCCs. For every 2 additional responses to two different students’ QCCs you may earn this reward, for a total up to 5%. Your responses to your peers’ QCCs are due before the class session during which the works are scheduled to be discussed. The reward will apply to exam 2.

CLASS DISCUSSION LEAD 
Groups of students are expected to lead the discussion of a topic during the second half of the semester. There are four main components to leading discussion: 
1. Provide a summary/discussion of all associated reading material. 
2. Summarize and organize student discussion questions and outline points for discussion. 
Your group will be responsible for leading the class discussion for the week, so you need to come prepared with discussion topics and be an “expert” on the weekly topic. For instance, what were the main themes that came up in students’ discussion questions? What are the major conceptual themes or issues that came up in the assigned readings? What are the important take-aways for practitioners? 
3. Each student should also present an ADDITIONAL empirical study (outside of the reading list) that you believe expands our knowledge on the weekly topic. Using PsycInfo, please find one additional empirical research article from a peer-reviewed, reputable journal that was published in the last 5 years and that relates to the weekly topic, read it, and be prepared to present information about the article to the class. 
4. Present one “real-world” example (e.g., news articles, music, movies/TV, websites, blogs, YouTube videos) that you believe connects to the readings and expands our knowledge on the weekly topic and explain your rationale. 

CLIENT PROJECT: PROPOSALS FOR SCARLETWELL

Climate for Wellness Assessment: Design and administer a survey/interview measuring employee perceptions of wellness support, burnout, and connection in different Rutgers departments.

You will work in teams of 3 or 4 students to prepare a project proposal for ScarletWell[footnoteRef:1]. Each team will identify one Point of Contact (PoC) to communicate with the client, meet with the client, and attend invited client meetings. Ideally, the individual selected by the team would be someone who has not had ample opportunities to develop these skills through other coursework or work experience. Students who have had these experiences are encouraged to serve as mentors, supporting their peer in the role of PoC. [1:  https://newbrunswick.rutgers.edu/scarletwell] 


This assignment consists of independent and team components: 
1) Initial client project proposal (PPT presentation) will be prepared as a team and presented as a team 2/24. Teams will have ~15-20 min. to present followed by 10-15 min. of clarifying Q&A. Each team member should be given an equal presentation role.
a) Team introductions
b) Project scope & aims 
c) Proposed framework(s) and explanation
d) Proposed topics to explore in literature 
e) Proposed research methodology 
f) Initial references you intend to explore, in addition to those provided by the client.
2) Annotated bibliographies with references will be prepared independently (see below). 
3) A draft and final proposal for ScarletWell will be prepared as a team (see some parameters below). The proposal will consist of:
a) Title Page (5%): Project Title; Authors, Institution, & Date; Running head and page numbers on every page.
b) Executive Summary (10%; does not need to conform to APA formatting rules)
c) Table of Contents: *optional* (may help to organize proposal)
d) Project Plan (10%): Scope, Aims, Milestones, Deliverables, Timeline, & Risk Management
e) Literature Review
· Introduction/Background, Framework(s), Rationale, Supporting Literature (15%)
· Research Questions/Hypotheses (aligned with project scope) (5%)
· Methods: Proposed Measures/Semi-Structured Interview Schedule, Procedures, Target Participants (10%)
· Data Analytic Plan (5%)
· References (10%)
· Enough to support ideas and arguments 
· APA format (punctuation, spacing, accuracy)
· All citations in references, all references cited (give credit where credit due)
· Appropriate credit to author(s) (no plagiarizing; when in doubt it’s better to over-cite than to under-cite
f) Concluding remarks (10%)
· Benefits and Drawbacks of recommendations
g) Appendix: Draft IRB proposal documentation (15%)

The proposal will be graded per the above, as well as on APA Format & Overall Form (5%)

· 
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· Correct tense; noun-verb agreement; noun-pronoun agreement
· Grammar/Spelling/Typing Errors
· Punctuation
· Conciseness
· Cleanliness
· Quotations (correctly used in paper)
· Header/subheader format
· Page numbers & running head
· 1-inch margins all around, 12-point Font, Times New Roman, Double Spacing (EVERYTHING), Left Justify (except title page, headers, and page numbers)

· Annotated Bibliography & References: Each student will turn in: 
· Three (3) detailed annotated bibliographies of empirical articles published after 2021 that may be used and integrated into the literature review portion of the client report. These articles would be in addition to whatever the client provides. Please see “How to read an article” on Canvas Announcement for guidance. For each article provide the name(s) of the authors and year. 
· APA-style reference page of the same 3 empirical articles (be sure references conform to requirements of paper noted above).
· PDF of 1st page (or 2 pages) of actual article containing the title and abstract. Please organize first pages alphabetically to follow your reference page. Reference pages that are accurate will earn 2 extra credit percentage points toward your individual grade of your team’s final client report. 
· Upload two separate documents: 
· 1) Reference page + annotated bibliographies (following order of references) 
· 2) PDF compilation of 1st page (or 2) of article containing title and abstract (one pdf alphabetized by 1st author’s last names). 
· This is all a required assignment; accuracy earns you the extra credit. Failure to submit reduces your client report grade by 5 percentage points.
· Assignment Due no later than March 22, 2026 @ 4pm.

· Client Proposal: Due May 5, 2026 @ 3pm (see details below), the client proposal must have sufficient empirical literature reviewed to support the scope, aim, and proposed methodology for addressing the client’s needs. The paper should not exceed 25 pages (including title page and references, but excluding appendices). As a team be sure that you have at least 5 (much more preferred) empirical articles coming from the following journal list[footnoteRef:2]:  [2:  The following are additional journals that regularly publish articles on stress, but will not count toward the requirement: Journal of Health and Social Behavior, Anxiety, Stress, and Coping: An International Journal; Journal of Traumatic Stress.

] 



Academy of Management Journal
Academy of Management Review
Administrative Science Quarterly
International Journal of Stress Management
Journal of Applied Psychology
Journal of Health and Social Behavior
Journal of Occupational and Organizational Psychology
Journal of Occupational Health Psychology
Journal of Occupational Medicine
Journal of Organizational Behavior
Journal of Vocational Behavior
Occupational Health Science
Organizational Behavior and Human Decision Processes
Personnel Psychology
Social Science and Medicine
Stress and Health 
Stress Medicine
Work and Stress


Moreover, at least half the references must come from articles published after 2016 (and at least 6 must be after 2021). It is expected that teams integrate a minimum of ten (10) empirical articles in addition to articles the client provides. Note: ‘in press’ articles are permitted.

Writing the literature review portion of the proposal will provide you with an opportunity to critically assess the current literature to support client needs. You must have a thesis statement (make a claim) and craft your proposal around one or two theoretical framework(s). When you prepare your literature review, be frank with what is missing in the literature that may be addressed through your proposal. If nothing is missing, that’s fine too.
**Keep copies of all your articles until the end of May 2026; I may ask to see them.
Papers must follow the American Psychological Association (APA) Publication Manual (7th ed.) format and will be subjected to a review through Turnitin.com (on Canvas). One student per group should upload your team’s paper electronically by 3pm on Tuesday, May 5, 2026. The date and time serve as the postmark. For papers turned in thereafter, but before 7pm will be reduced by a total of 5 points. After 7pm, your paper will be reduced by 8 points. Papers will not be accepted after 9am on Wednesday, May 6, 2026, and will earn a grade of zero. 

Having trouble with Canvas Submission? You can find support any time in the global navigation to the left under the help icon once you log into Canvas. If you still need help, call, report a problem, or use live chat for Canvas Support. There is a 24/7 hotline if you experience any problems uploading your assignments. 24/7 Toll-Free Phone: 1 (855) 244-3363 or 24/7 Chat: Chat with Canvas Support (Students). You’ll speak with a real person who can help you with your problem or create an incident report for following up with your professor.

Writing resources: Buy a copy of the APA Publication Manual (7th ed.). Please refer to my piece on “A guide to writing a literature review paper” on Canvas. See also: http://pages.stern.nyu.edu/~wstarbuc/Writing/Fussy.htm

PEER EVALUATION
Students will be asked to evaluate their own and their teammates’ performance 48 hours after any joint assignment is due. Be sure to establish clear goals and role expectations of one another. Also, establish deliverable deadlines. Consider and vocalize to your team realistic and unrealistic expectations and come to a compromise on how to get work done. Exchange your schedules early and often. The evaluations will be taken into consideration when assignment grades are calculated. Failure to complete a self and peer evaluation will automatically reduce your grade by 4 percentage points. Failure to provide qualitative justification will warrant a loss of 2 percentage points.

Remember: It is unethical to take credit and put your name on a paper you did not substantially contribute to writing.

Group Restructuring Option. Part of this course involves group work. Inevitably, group work requires consistent participation from all members and shared responsibility. Through group work students develop professional collaboration skills, including addressing team challenges constructively. 

When a group member is struggling to participate despite feedback and support, and consistently does not meet participation expectations, it can impact everyone’s learning. In the rare case that a group may experience ongoing issues with a member’s participation that cannot be resolved internally, groups may initiate a team resolution process, which might result in group restructuring. This process includes:
· Providing the student with a written notice describing the participation concerns.
· Allowing time for improvement.
· Consulting with the professor before any action is taken.

If the issue remains unresolved, the student may be transitioned to an individual version of the assignment or a completely different assignment (determined by the instructor). The independent work will be evaluated along the same grading standards as the group assignment. 

This process is designed to ensure accountability while maintaining a respectful and educational environment. It ensures fairness and supports meaningful learning for all students involved. 

EXAMS
Students will have two essay exams. The mid-term will be worth 20%. The final exam (worth 15%) will require you to demonstrate your overall knowledge of OSHP. Thus, it will be a cumulative exam. Exams will assess your explicit knowledge learned through readings, course discussions, project work, and course activities. No make-up exam will be permitted, unless you provide a valid official note from a physician, lawyer, or academic administrator regarding your absence. If you miss the exam, you will receive a score of zero. 
Unexcused absences from exams will result in a grade of zero for the missed exam. In case of an emergency or extenuating circumstance, you may be allowed to reschedule the exam. However, when feasible, you must make arrangements with the instructor prior to the test period. You will be required to provide the instructor with written verification from an appropriate individual (e.g., original written medical excuse from a physician). Make up exams may be different in format and content from the scheduled examinations. There will be no exceptions to this policy. 
PARTICIPATION/DISCUSSION
Much of this class will be run in a seminar and activity format, therefore, it is imperative that students take an active role and participate in the course. Students are encouraged to participate in class activities in a variety of ways. Reading the assigned materials will prepare the student for discussion. Thoughtful questions are encouraged. Active learning projects require students to participate rather than be passive in the classroom and create an atmosphere of challenge and support that fosters curiosity and cognitive development. Note that when your fellow classmates actively participate, you are benefiting from their comments, remarks, and questions. Therefore, by not participating you are cheating your fellow classmates from learning from your own thoughts and experiences. Active learning should stimulate students’ critical thinking about issues. Be inquisitive; always ask questions. All questions related to class material are appropriate. If you have a question, you’re probably not alone. Participation grades are worth up to 5 percentage points added to your mid-term grade. Grades are determined by preparation for class discussion and active engagement in class activities.

The experiences provided as you work to fulfill these various assessment and activities not only enhance your declarative knowledge of OSHP, but also support your knowledge-based development of organizational development and interventions, study, critical-thinking, research and integration, organization, information technology, decision-making, project management, performance goal-setting and evaluation, and teamwork skills. 
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STUDENT SUCCESS RESOURCES
Academic Integrity
Students are expected to perform their own work (except when collaboration is expressly permitted by the course instructor). When practiced, academic integrity ensures that all students are fairly graded. Violating ‘Academic Integrity’ undermines the educational process and will not be tolerated. It also demonstrates a lack of respect for oneself, fellow students, and the course instructor and can ruin the university’s reputation and the value of the degrees it offers. We all share the obligation to maintain an environment that practices academic integrity. 

Students are expected to abide by the APA Ethical Principles and Code of Conduct and the ethical code of conduct and policies regarding academic dishonesty/plagiarism. The University’s academic integrity policy, to which this class will adhere, can be reviewed at: academicintegrity.rutgers.edu/academic-integrity-at-rutgers/

Faculty members are required to report all infractions to the Office of Student Conduct. The website for Student Code of Conduct is available at https://studentconduct.rutgers.edu/processes/university-code-student-conduct.

Instances of academic dishonesty will not be tolerated. 
· Cheating is the act of obtaining or attempting to obtain credit for academic work through the use of any dishonest, deceptive, or fraudulent means. It includes but is not limited to: 
· Copying in part or in whole, from another’s test or other evaluation instrument; 
· Submitting work previously graded in another course unless this has been approved by the course instructor or by departmental policy; 
· Submitting work simultaneously presented in two courses, unless this has been approved by both course instructors or by departmental policy; 
· Altering or interfering with grading or grading instructions; 
· Sitting for an examination by a surrogate, or as a surrogate; 
· Any other act committed by a student in the course of his or her academic work that defrauds or misrepresents, including aiding or abetting in any of the actions defined above.
· Plagiarism is the act of representing the work of another as one’s own (without giving appropriate credit) regardless of how that work was obtained and submitting it to fulfill academic requirements. Plagiarism includes but is not limited to: The act of incorporating the ideas, words, sentences, paragraphs, or parts thereof, or the specific substances of another’s work, without giving appropriate credit, and representing the product as one’s own work; and representing another’s scholarly works as one’s own.

Cheating or plagiarism will result in a failing grade and sanctions by the University. 
Use of generative Artificial Intelligence (genAI) 
I recognize that there are many genAI-assisted programs available to assist with ideating, writing, grammar checking, and more. However, genAI programs are not a replacement for individualized creativity, originality, and critical thinking. At no time are you permitted to use genAI for any class assignments. Any use of genAI tools constitutes a violation of Rutgers Academic Integrity Policy and will result in appropriate consequences.
University Policy on Turnitin
“Students agree that by taking this course all required papers may be subject to submission for textual similarity review to Turnitin.com (directly or via learning management system, e.g., Canvas) for the detection of plagiarism. All submitted papers will be included as source documents in the Turnitin.com reference database solely for the purpose of detecting plagiarism of such papers. Use of the Turnitin.com service is subject to the Usage Policy posted on the Turnitin.com site.”
Incorrect use of other work(s), as identified by the professor or Turnitin will likely result in plagiarism charges submitted in writing to the Office of Student Conduct, and findings of plagiarism can lead to a failing grade on an assignment, a failing grade in the course, or more stringent sanctions. Not understanding the definition of plagiarism or improper attribution are not excuses for failure to abide by originality requirements in this or any other course.
Inclement Weather Advisory
In the event that Rutgers University opening is delayed or closed due to inclement weather or other unforeseen circumstances or if inclement weather is predicted, please check your email throughout the day to know if class will be cancelled or held online. If class is ever cancelled, for whatever reason, you will still be responsible for the session’s assignments and turning in any assignments due via Canvas by the assignment due date and time.

Library: Mei Ling Lo, Science Research Librarian, Interim Liaison to Psychology, Library of Science and Medicine, Rutgers Libraries - New Brunswick; Schedule a meeting 
(https://libcal.rutgers.edu/appointments/meiling); Phone number: (848) 445-5914; email: MLO@libraries.rutgers.edu or MLO@rutgers.edu; https://www.libraries.rutgers.edu/ask

Office of Disability Services: Students requesting accommodations must register with ODS to establish a record of their disability. ODS provides reasonable and appropriate accommodations for students who have documented disabilities. To begin this process, please complete the Registration form on the ODS web site at: https://ods.rutgers.edu/students/registration-form

Counseling Services: https://health.rutgers.edu/medical-and-counseling-services/counseling-services Tel: (848) 932-7884 Students using counseling services should self-identify that they are from GSAPP and would like to speak to a clinician who is not from GSAPP.

Academic Assistance. Rutgers Learning Centers offer online tutoring in writing, time management and other types of academic assistance. Although it is largely aimed at undergraduates, these services can certainly benefit students at any level of study. https://rlc.rutgers.edu/

Office of Student Support: https://www.rutgers.edu/student-support

Student Conduct: https://studentconduct.rutgers.edu

Police: (732) 932-7211 
EMERGENCY PHONE: 9-1-1 Relay users dial 7-1-1

All Rutgers students are encouraged to download the emergency text alert system. 

Additional Guidelines for your Paper

Do NOT forget:
1. Save. Save. Save. Back-up your electronic files.
2. The “postmark” is the date and time, not merely the date.
Specific Points
1. Proofread – spell-check does not catch errors, such as “tot he,” when you intended to write “to the.” Have someone else read over your work prior to handing it in. Failure to proofread creates, in the mind of the professor, a general negative impression of the paper.
2. Provide a definition for uncommon words and phrases. A citation from someone else is most appropriate here (as long as you give credit, where credit is due). Do not think the professor knows it all or that he or she is the only one who will read your paper one day.
3. Be careful when using the words “study versus experiment”. 
4. Be careful with using the words “true and proven.”  A theory or hypothesis can never be “true” or “proven,” rather they can be “supported” or “disconfirmed.”  Null hypotheses, however, can be rejected.
5. Be careful with the use of the words “cause or effect;” you will read about correlations more often than about causal relations, as they are harder to support.
6. Numbers below 10 are spelled out (e.g., “nine”). However, sentences should always begin with numbers spelled out (e.g., “Nine hundred fifty-six students responded to the survey.”)
7. Do not use direct verbatim quotes except when absolutely necessary, which should be rare. Typically, one should paraphrase what was written and give credit to the original author(s).
8. Only the last name of authors should be used. Even when stating that “So and so wrote …” be sure to write only the last name followed immediately by the year (in parentheses).
9. Note, “e.g.” means “for example” and “i.e.” means “that is.” Use them appropriately.
10. US is an adjective (e.g., US President); USA is the noun and acronym for the country.

	REMINDER:  Format Notes for Paper

	

	Word has an APA style template 
Text should be left justified 
Paragraphs are indented 5 spaces (1 default tab) 
Times New Roman (not bold or italicized)
1-inch margins all around
	Use headers and subheaders
Double space (no additional spaces between sections)
Consult APA manual (7th ed.)
Grammar and spell check
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