
 
18:820:503:01  

Theoretical Foundations: Analytic 
Graduate School of Applied and Professional Psychology 

Rutgers, The State University of New Jersey 
School Psychology Program 

 

 
 

"Everything that we see is a shadow cast by that which we do not see." 
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COURSE DESCRIPTION: 
 
This course will address theorists and concepts within the psychoanalytic 
theoretical school. Emphasis will be placed on helping students develop a 
psychoanalytic sensibility and familiarity with the various generations of psycho-
dynamic/analytic theories and concepts. The significance of various analytic ideas 
will be examined in addition to the use of formulation as a guide for intervention. 
The full range of analytic interventions still currently in use and theories about 
their corresponding modes of therapeutic action will be explored. The use of 
psychodynamic/analytic conceptualization within socio-cultural contexts in school 
and community settings will also be emphasized. 

LEARNING OBJECTIVES: 

At the conclusion of this course, the student will be able to:  

1. Identify three significant schools of psychoanalytic theory. 
2. Identify evidenced based psychoanalytic approaches to the practice of 

psychology. 
3. Define three fundamental features of Freudian conflict theory. 
4. Describe compromise formations and ego defense mechanisms. 
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5. Articulate three fundamental features of the object relations theory of 

the mind. 
6. Describe two forms of insecure attachment. 
7. Define three fundamental features of mentalization. 
8. Describe three key aspects of identity development and social justice work 

with diverse populations from a psychoanalytic perspective. 
9. Conceptualize school and community based interventions from a 

psychoanalytic lens. 
10. Ethically conceptualize a case from a psychoanalytic perspective. 

PROFESSION-WIDE COMPETENCIES & DISCIPLINE-
SPECIFIC KNOWLEDGE: 

School Psychology Profession-Wide Competency (SP-PWC) Elements 
 
2.1 Demonstrates knowledge of and adherence to APA Ethical Principles, Code of 
Conduct and relevant laws, professional standards and guidelines governing 
psychological practice. (Objectives 2, 13: Assignment 1) 

3.1: Displays an awareness of how personal bias and cultural history, attitudes, 
and biases affect understanding and interactions with people different from 
themselves. (Objective 11) 

3.2: Demonstrates knowledge of current theoretical and empirical models to 
support human diversity across core professional roles. (Objectives 1 and 12) 

3.3: Demonstrates the ability to consider and integrate cultural and diversity 
concepts in the design, implementation, and evaluation of programs, products, 
and services. (Objective 11) 

7.2: Identifies and develops evidence-based interventions in classrooms, schools, 
and other service settings that are informed by the current scientific literature, 
assessment findings, diversity characteristics, and contextual variables. 
(Objectives 2 and 12) 

7.3: Applies relevant literature and empirically-based principles to clinical decision 
making. (Objective 2) 

7.4: Modifies evidence-based approaches effectively when empirical data is 
lacking for a particular population, problem, or context. Objective 12) 

DISCIPLINE SPECIFIC KNOWLEDE, (DSK) 

Affective Aspects of Behavior, including topics such as affect, mood, and 
emotion. Psychopathology and mood disorders do not by themselves fulfill this 
category. (Classes 5.6, and 8) 
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Biological Aspects of Behavior, including multiple biological underpinnings of 
behavior, such as neural, physiological, anatomical, and genetic aspects of 
behavior. Although neuropsychological assessment and psychopharmacology can 
be included in this category, they do not, by themselves, fulfill this category. 
(Classes 2 and 5) 

Developmental Aspects of Behavior, including transitions, growth, and 
development across an individual’s life. A coverage limited to one developmental 
period (e.g., infancy, childhood, adolescence, adulthood, or late life) is not 
sufficient. (Classes 7 and 8) 

Social Aspects of Behavior, including topics such as group processes, attributions, 
discrimination, and attitudes. Individual and cultural diversity and group or family 
therapy do not, by themselves, fulfill this category. Classes 3,7, and 8) 

Advanced Integrative Knowledge of Basic Discipline-Specific Content Areas, 
including graduate-level scientific knowledge that entails integration of multiple 
basic discipline-specific content areas identified in Category 2 (i.e., integration of 
at least two of: affective, biological, cognitive, social, or developmental aspects 
of behavior).(Classes 2,9, and 10) 

ASSIGNMENTS: 

The reading expectation for this course is heavy. You are expected to have read 
all assigned readings prior to class with some degree of understanding.  You 
may want to come to class with two to three bucket points for each 
article or chapter assigned.  As with many graduate courses, we may not 
cover all of the reading during class time, however, you are still responsible for 
that material. Similarly, we may cover information in class that is not covered in 
your readings. The readings will be heaviest during the beginning of the class 
and move to moderate when assignments are due. 
 
1.Original Source Crit ique Due March 6, 2023 
The critique should be between 10 and 15 pages in length on a book selected 
from the designated list in this syllabus. After reading the book, students are 
encouraged to meet with Dr. Durham to discuss sources for comparative 
commentary. It should be accompanied by an oral presentation. APA format is 
required. It should address: 

• Key assertions of the text 
• Socio-cultural factors that may have shaped the key assertions 
• Critique of key assertions with additional sources to support arguments 
• Examination of Ethics 
• Utility of assertions in addressing a challenge/challenges in current 

psychology practice 
 
 
 
 



 4 
Original Source Options 

 
Adler, A. (2013). The practice and theory of individual psychology (Vol. 133). 
Routledge. 
 
Bynum, E. B. (1999). The African unconscious: Roots of ancient mysticism and 
modern psychology. Teachers College Press. 

 
Chodorow, N. J. (1989). Feminism and psychoanalytic theory. Yale University 
Press. 

 
Erikson, E. H. (1993). Childhood and society. WW Norton & Company. 

 
Fairbairn, W. R. D. (1954). An object-relations theory of the personality. 

 
Fanon, F., & Gibson, N. (Eds.). (2016). Living Fanon: global perspectives. 
Springer. 

 
Fanon, F. (2008). Black skin, white masks. Grove press. 

 
Fonagy, P., & Target, M. (1998). Mentalization and the changing aims of child 
psychoanalysis. Psychoanalytic dialogues, 8(1), 87-114. 

 
Freud, A. (1974). The writings of Anna Freud: I. Introduction to psychoanalysis: 
Lectures for child analysts and teachers, 1922-1935. International Universities 
Press. 

 
Freud, S. (1995). The Freud Reader. WW Norton & Company. 
Jung, C. G. (2013). The essential Jung: selected and introduced by Anthony 
Storr. Princeton University Press. 
 
Gaztambide, D. J. (2012). “A Psychotherapy for the People” Freud, Ferenczi, and 
Psychoanalytic Work with the Underprivileged. Contemporary  
Psychoanalysis, 48(2), 141-165. 
 
Kambon, K. K. K. (1992). The African Personality in America: An African-
Centered Framework. Tallahassee, FL: Nubian Nation Publications. 

 
Klein, M. (1987). Selected Melanie Klein. Simon and Schuster. 

 
Kohut, H., & Elson, M. E. (1987). The Kohut seminars on self psychology and 
psychotherapy with adolescents and young adults. WW Norton & Company. 

 
Martín-Baró, I., & Martín-Baró, I. (1994). Writings for a liberation psychology. 
Harvard University Press. 

 
Winnicott, D. W. (2016). The collected works of DW Winnicott (Vol. 12). Oxford 
University Press. 
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Winnicott, D. W. (2009). Winnicott on the child. Da Capo Lifelong Books. 

 
 
 Winnicott, D. W. (2018). The maturational processes and the facilitating 
environment: Studies in the theory of emotional development. Routledge. 
 
2.Case Conceptualization.: Due March 27, 2023 
To give you opportunity to apply material from the class and the readings, you 
are required to conceptualize a case based on a student at your practicum.. The 
case conceptualization must be based on a theoretical model and evidence based 
practices discussed in class and in your readings. An outline will be provided 
 
ASSESSMENT OF LEARNING OBJECTIVES: 
 
Grading Criteria: 
 
Original Source Critique: 25% 
Case Conceptualization: 75% 
 
TEXTS: 
 
Charles, M. (Ed.). (2017). Introduction to Contemporary Psychoanalysis: Defining 
terms and building bridges. Routledge. 
 
Mitchell, S. A., & Margaret, J. (1995). Black. Freud and Beyond: A History of 
Modern Psychoanalytic Thought. 
 
ARTICLES: 
 
Bateman, A., & Fonagy, P. (2013). Mentalization-based 
treatment. Psychoanalytic inquiry, 33(6), 595-613. 
 
Brumariu, L. E. (2015). Parent–child attachment and emotion regulation. New 
directions for child and adolescent development, 2015(148), 31-45. 
 
Durham. J. (2012), Examining the achievement gap through a psychodynamic 
lens: Implications for practice. Journal of Infant, Child and Adolescent 
Psychotherapy,217 -228. 
 
Fonagy, P., Gergely, G., & Target, M. (2008). Psychoanalytic constructs and 
attachment theory and research. 
 
Frosh, S. (1999). Feminist psychoanalysis. In The Politics of Psychoanalysis (pp. 
196-240). Palgrave, London. 
 
Gaztambide, D. J. (2017). A “psychoanalysis for liberation”: Reading Freire as an 
act of love. Psychoanalysis, Culture & Society, 22(2), 193-211. 
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Holmes, J. (1993). Attachment theory: a biological basis for psychotherapy?. The 
British Journal of Psychiatry, 163(4), 430-438. 
 
Horvath, A. O., & Luborsky, L. (1993). The role of the therapeutic alliance in 
psychotherapy. Journal of consulting and clinical psychology, 61(4), 561. 
 
Klein, M. (1975). The origins of transference. Envy and gratitude and other 
works. 
 
Jung, C. G. (1936). The concept of the collective unconscious. Collected 
works, 9(1), 42. 
 
 
Kohut, H., & Wolf, E. S. (1978). The disorders of the self and their treatment: An 
outline. International Journal of Psycho-Analysis, 59, 413-425. 
 
Leichsenring, F., Klein, S., & Salzer, S. (2014). The efficacy of psychodynamic 
psychotherapy in specific mental disorders: a 2013 update of empirical 
evidence. Contemporary Psychoanalysis, 50(1-2), 89-130. 
 
Malda‐Castillo, J., Browne, C., & Perez‐Algorta, G. (2019). Mentalization‐based 
treatment and its evidence‐base status: A systematic literature 
review. Psychology and Psychotherapy: Theory, Research and Practice, 92(4), 
465-498. 
 
Mikulincer, M., & Shaver, P. R. (2019). Attachment orientations and emotion 
regulation. Current Opinion in Psychology, 25, 6-10 
 
Mills, J. (2005). A critique of relational psychoanalysis. Psychoanalytic 
Psychology, 22(2), 155. 
 
Riggs, D. W. Psychoanalysis as ‘Post-colonising. Reading Practice: Towards a 
Discursive Psychological Understanding of Racism-as-repression’, Psychoanalytic 
Psychology, forthcoming, 13, 185. 
 
Schore, A. N. (2011). The right brain implicit self lies at the core of 
psychoanalysis. Psychoanalytic dialogues, 21(1), 75-100. 
 
Schore, J. R., & Schore, A. N. (2008). Modern attachment theory: The central 
role of affect regulation in development and treatment. Clinical social work 
journal, 36(1), 9-20. 
 
Shedler, J. (2010). The efficacy of psychodynamic psychotherapy. American 
psychologist, 65(2), 98. 
 
Sperry, L., & Binensztok, V. (2018). Adlerian Pattern-Focused Therapy: A 
treatment manual. The Journal of Individual Psychology, 74(3), 309-348. 
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Suomi, S. J., Van der Horst, F. C., & Van der Veer, R. (2008). Rigorous 
experiments on monkey love: An account of Harry F. Harlow’s role in the history 
of attachment theory. Integrative Psychological and Behavioral Science, 42(4), 
354-369. 
 
Summers, R. F. (2003). The psychodynamic formulation updated. American 
Journal of psychotherapy, 57(1), 39-51. 
 
Tate, C. (1996). Freud and his" Negro": Psychoanalysis as ally and enemy of 
African Americans. Journal for the Psychoanalysis of Culture & Society. 
 
Twemlow, S. W., Fonagy, P., Sacco, F. C., Vernberg, E., & Malcom, J. M. (2011). 
Reducing violence and prejudice in a Jamaican all age school using attachment 
and mentalization theory. Psychoanalytic Psychology, 28(4), 497. 
 
Watts, R. E. (2000). Adlerian counseling: A viable approach for contemporary 
practice. TCA Journal, 28(1), 11-23. 
 
Weinberg, E. (2006). Mentalization, affect regulation, and development of the 
self. Journal of the American Psychoanalytic Association, 54(1), 251-269. 
 
Winnicott, D. W. (1953). Transitional objects and transitional phenomena—a 
study of the first not-me possession. International journal of psycho-analysis, 34, 
89-97. 
 
CLASSROOM CULTURE: 
    
Collaboration and Safety: 
Part of class membership involves assuming responsibility for making the class 
“work.”  This includes making a safe environment for others to speak without 
fear of criticism.  Differences among group members will sometimes occur.  
However, learning to work collaboratively, especially in groups. 
 
Statement on Disabilit ies: 
Rutgers University welcomes students with disabilities into all of the 
University's educational programs. In order to receive consideration for 
reasonable accommodations, a student with a disability must contact the 
appropriate disability services office at the campus where you are officially 
enrolled, participate in an intake interview, and provide 
documentation:https://ods.rutgers.edu/students/documentation-guidelines. If 
the documentation supports your request for reasonable accommodations, 
your campus’s disability services office will provide you with a Letter of 
Accommodations. Please share this letter with your instructors and discuss the 
accommodations with them as early in your courses as possible. To begin this 
process, please complete the Registration form on the ODS web site 
at: https://ods.rutgers.edu/students/registration-form. 
  

https://ods.rutgers.edu/students/documentation-guidelines
https://ods.rutgers.edu/students/registration-form
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Statement on Academic Integrity 
The University’s academic integrity policy, to which this class will adhere, can 
be reviewed at:http://academicintegrity.rutgers.edu/academic-integrity-at-
rutgers/ 
  
 
Names and Pronouns: 
Class rosters are provided to the instructor with the student’s legal name. I will 
gladly honor your request to address you by an alternate name or gender 
pronoun. Please advise me of this preference early in the semester so that I may 
make appropriate changes to my records. 
 
Respect for Diversity: 
It is my intent that students from all diverse backgrounds and perspectives be 
well-served by this course, that students' learning needs be addressed both in 
and out of class, and that the diversity that the students bring to this class be 
viewed as a resource, strength and benefit. It is my intent to present materials 
and activities that are respectful of diversity: gender identity, sexuality, disability, 
age, socioeconomic status, ethnicity, race, nationality, religion, and culture. Your 
suggestions are encouraged and appreciated. 
 
Technological Devices: 
Although multitasking is an important part of our everyday lives, monotasking is 
the goal for this class.  The use of any technological devices (i.e., phones, 
laptops, tablets) during class is limited to educational materials for the group to 
view as a whole.  Otherwise, the individual use of phones, laptops, etc. excludes 
other class members and is inconsistent with the purpose of class inhibits 
establishing a safe forum.  Phones should be put away and all laptops, iPads, 
etc. closed during group – unless the class is discussing an article or viewing a 
video.  If a student is experiencing a personal/family situation/emergency, please 
let the professor know that you may need to step out of the classroom in order 
to receive/make a call. 
 

http://academicintegrity.rutgers.edu/academic-integrity-at-rutgers/
http://academicintegrity.rutgers.edu/academic-integrity-at-rutgers/


 
 

Date Topic Readings 
1.January 23, 2023 Psychoanalysis, Culture and 

Society 
 

Recommended 
Tate 

2.January 30, 2023 Psychoanalytic Theory and Science 
 

Required 
Shedler 
Recommended 
Horvath, A. O., & Luborsky 
Leichsenring, 2005 
 

3.February 6, 2023 Classical Theory and Expelled 
Disciples 
S. Freud 
Adler 
Jung 
 

Required 
Mitchell and Black, Chapter 1 
Charles Chapter 2 
 

4.February 13  2023 Ego and Self 
A. Freud 
Kohut 

 

Required 
Mithchell and Black, 2 and 6 
Recommended 
Klein 
Kohut 

5.February 20, 2023 Attachment 
Harlow 
Bowlby 
Fonegay 
 

Required 
Brumariu 
Bateman and Fonegay 
Schore and Schore Suomi 
Recommended 
Fonagy, P., Gergely, G., & Target 
Holmes Mulcinicer et al 
Malda-Castillo et al 
Weinberg 

6.February 27, 2023 Object Relations  
Fairbairn  
Winnicott 
Klein 
 

Required 
Mitchell and Black, 4 and 5 
Charles, 4 and 5 
Recommended 
Klein 
Winnicott 
 

7.March 6, 2023 Identity and Social Justice  
Erikson 
Fanon 
Friere 
Horney 

Required 
Frosh 
Gatzambide 
Recommended 
Riggs 

8.March 20, 2023 Ethical Case Conceptualization 
 

Required 
Summers 
Durham 
 

9.March 27, 2023 Schools, Society, and Social Justice 
Original Source Critique Due 

Required 
Twemlow and Fonegay 

10.April 3, 2023 Interpersonal and Relational 
Approaches 
Case Conceptualization Due 

Required 
Charles. 9 and 10 
Mills 
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