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COURSE DESCRIPTION: 
This course provides licensed, doctoral-level supervision to advanced second and third 
year students who are currently completing practica at schools and other agencies in the 
field.  
 
Falendar and Shafranske (2004) defined clinical supervision as follows:  

A distinct professional activity in which education and training aimed at 
developing science-informed practice are facilitated through a collaborative, 
interpersonal process. It involves observation, evaluation, feedback, facilitation of 
supervisee self-assessment, and acquisition of knowledge and skills by 
instruction, modeling, and mutual problem-solving. Building on the recognition of 
the strengths and talents of the supervisee, supervision encourages self-efficacy. 
[Supervision] ensures it is conducted in a competent manner in which ethical 
standards, legal prescriptions, and professional practices are used to promote and 
protect the welfare of the client, the profession, and society at large. (p. 3).  

 
This course will provide students with the opportunity to engage in self-reflection 
regarding their professional practice and will encourage the increased competence in 
foundational psychological skills, including assessment, intervention, consultation, 
supervision, and advocacy.  
 
RATIONALE: 
Supervision constitutes an integral aspect of training and professional development in 
becoming a doctoral level school psychologist.  For some, this group will serve as an 
introduction to group supervision, a widely utilized format for supervision of professional 
psychologists.  While the nature, format and goals of supervision groups vary depending 
on the supervisor and members, all groups aim to enhance professional development.  
Establishing a “safe” group environment is integral to achieving this goal. In addition, all 
sections of the Advanced Group Supervision will share common content, including 
readings, with freedom to add additional material to meet the needs of students in each 
group. Please see the end of this syllabus for an outline of readings.  
 
Fundamental issues in theory and practice of clinical supervision will be examined, 
including: models of supervision, the supervisory relationship, the impact of personal 
factors on supervision, in addition to, supervision techniques and practices, evaluation 
and legal/ethical considerations in supervision and peer supervision.   
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Since most doctoral psychologists eventually end up providing some form of supervision 
to more junior professionals, students will develop supervisory attitudes and knowledge 
that will support their role in future supervisory relationships.  Not only will this class 
focus on the fundamentals of clinical supervision in the broad field of psychology, but 
issues specific to the supervision of psychologists in school settings will be highlighted 
throughout the course. 
 
Although students will not receive a letter grade, students will receive a Pass/Fail grade.  
Students’ performance will be evaluated along certain dimensions, including active 
participation.  In order for the group supervision experience to be a worthwhile one, 
active participation in the group is essential; therefore, students will be expected to 
contribute to each group meeting.  The more one participates in each group meeting, the 
more he/she will benefit from this experience.  In addition to raising specific topics to 
discuss, active participation includes asking questions, providing feedback to other 
members of the group and conveying empathy to others. 
 
LEARNING OBJECTIVES: 
At the end of this course, each student will be able to:  

1. Identify his/her own strengths and weaknesses as they relate to professional 
practice 

2. Develop professional goals for current and future training experiences, including 
generating a professional development plan 

3. Demonstrate knowledge of supervision models 
4. Demonstrate an awareness of ethical dilemmas facing practicing psychologists 

and effectively identify an ethical resolution to these dilemmas 
5. Demonstrate the ability to provide and accept feedback in a constructive manner 
6. Demonstrate competence in supervising a 1st student using the peer 

mentoring/peer supervision models discussed in class 
 
GOALS OF ADVANCED GROUP SUPERVISION: 
The following goals should be considered general goals for advanced group supervision: 
 

1) To enhance the professional development of students as future doctoral level 
school psychologists and supervisors through the acquisition of knowledge, 
skills and attitudes gained from group discussions, readings and written tasks. 
 

2) To familiarize students with the process of planning for and conducting group 
supervision. 

 
3) To increase students’ ability to utilize self-reflection as a tool in working as a 

professional psychologist and supervisor. 
 

4) To identify factors impacting the interpersonal relationship between 
supervisor and supervisee and to describe steps to promote development of an 
effective supervisory relationship. 

 
5) To utilize the process and format of the supervision group as a vehicle for 

learning about group theory and group process. 
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6) To enhance group members’ ability to work collaboratively as a model for 

functioning on professional teams as a school psychologist. 
 

7) To develop awareness of challenges and supervision issues that occur in the 
supervision of psychologists in school settings. 

 
8) To develop an awareness and sensitivity to gender and multicultural issues in 

the supervisory relationship. 
 

9) To recognize ethical issues in supervision and to apply ethical decision-
making when presented with ethical dilemmas in practice. 

 
10) To demonstrate and develop effective oral communication skills, including 

listening to diverse perspectives and presenting ideas, policies and research. 
 

APA COMPETENCIES 
 
This course will continue to assess students on the 10 competencies developed by APA. 

1. Research: To understand and engage competently in research and other 
scholarly activities that contribute to new scientific, psychological or 
professional knowledge. 

2. Ethics and Legal Standards: To understand and apply ethical and legal 
principles to the practice of psychology in schools and other service delivery 
settings. 

3. Individual and Cultural Diversity: To display adequate knowledge and 
professional skills to address issues of human diversity, especially in terms of 
students in schools and other service-delivery settings, and to develop skills 
for working with individuals and groups from diverse racial, cultural/ethnic, 
linguistic, socioeconomic, gender and other backgrounds. 

4. Professional Values and Attitudes: To maintain self-awareness, beliefs and 
behaviors that reflect the values and principles of school psychology. 

5. Communication and Interpersonal Skills: To demonstrate effective 
interpersonal and communication skills within schools, other professional 
practice settings and community contexts, in the service of the psychological 
development and educational achievement of children and adolescents. 

6. Assessment: To demonstrate knowledge of and skills in administering, 
interpreting and communicating about evidence-based instruction. 

7. Intervention: To understand and apply evidence-based interventions across a 
range of professional contexts and populations. 

8. Supervision: To understand and apply knowledge of effective supervision 
practices regarding the provision of school psychology practices. 

9. Consultation and Interprofessional/Interdisciplinary Skills: To collaborate 
effectively with professionals and stakeholders to address problems, share 
knowledge or promote high quality service delivery. 

10. Systems-Based Practices: To understand and apply a systems framework to 
school psychology research and practice at the individual and organizational 
levels. 
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ASSESSMENT OF LEARNING OBJECTIVES: 

1) Attendance at all scheduled meetings. 
2) Active group participation (i.e. contributing to EACH supervision meeting). 
3) Facilitate one group supervision meeting per semester 

a. Submit written plan and evaluation for the meeting 
4) Creation of a “Professional Development Plan” at the start of the semester 

(see below for more information) 
5) Completion and discussion of assigned exercises and assignments. 
6) End of semester narrative regarding: 

a. The student’s progress in achieving supervision goals and 
b. Overall professional development for the past semester 

 
GRADING CRITERIA (PASS/FAIL): 
 
Attendance and Participation: 40% 

In order to receive a Passing grade, attendance is required at all supervision 
meetings, excluding religious holidays and illness. Repeated lateness and/or 
absences will result in your receiving a failing grade. Other meetings, practicum, 
workshops, meetings with faculty, interviews and Clinic cases are not excusable 
absences.  However, there may be times when the group, as a whole, elects to 
attend a colloquia or outside presentation. 

 
Professional Development Plan: 25% 

By the end of the first month of group supervision, students will create a 
professional development plan which will include the following sections: 

1) Awareness of one’s strengths and limitations: 
a. What are your areas of greatest competence? 
b. What are your areas that require improvement and/or you find 

could limit your professional growth? 
2) Professional interests and goals: 

a. What types of clients/patients are you are interested in working 
with? 

b. What settings do you see yourself gravitating towards? 
c. What leadership roles would you see in your future? 
d. Are there populations/professional activities in which you 

would not like to work? 
3) Expanding my knowledge base and conceptual skills: 

a. How do you propose that you will obtain the necessary skills 
and competencies in order to achieve your professional 
interests and goals? 

4) Goals for group supervision: 
a. What do you hope to obtain from group supervision this year? 

i. What skills and competencies? 
b. Are there areas that you feel that you would like to grow in – 

but at the same time – increases your “anxiety”? 
c. Are there particular topics you would like us to discuss? 
d. What formats of learning do you like? 

i. Group discussions of articles 
ii. Viewing of videos 

iii. Role plays 
iv. Clinical case conferences 
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Completion of Assignments: 25% 

Journaling: 
Start keeping a brief journal of your school/clinical work.  Try to write something 
using the suggested format below at least twice a week. 

a. See what occurs to you as you reflect on your professional day.  Write a 
few sentences. 

b. Write something about the issue(s) or themes in your recollection. 
c. Note what is interesting about it – that pulls your focus.  It may not 

necessarily be pleasing, it might be uncomfortable but still is important to 
be aware of and hopefully bring to group supervision to discuss. 
 

Facilitating a Group Supervision: 
When it is the student’s turn to facilitate a group supervision, plan on leading the 
group for 30-45 minutes and students can present: an article as it relates to an 
experience that they have had in their practicum, a therapy or assessment case that 
they would like feedback on or discuss anything else that is of interest. 
 
When facilitating a group supervision, students will provide a written plan for 
goals of the group supervision and an evaluation of their performance in 
accomplishing set goals. 
 
The purpose of this activity is to obtain actual experience in running a group 
supervision. 

 
End of Semester Narrative: 10% 

At the end of each semester, write a 1-2 page narrative describing your progress 
in achieving the goals outlined at the start of the semester and your overall 
professional development. 

 
READINGS:  
All readings are available on Sakai.  
 
COLLABORATION AND SAFETY: 
Part of group membership involves members assuming responsibility for making the 
group “work.”  This includes making the group a safe environment for others to speak 
without fear of criticism.  Differences among group members will sometimes occur.  
However, learning to work collaboratively, especially in groups, is essential training for 
your future employment as doctoral level school psychologists and group supervision 
provides an opportunity to enhance these skills.  Part of the instructor’s role involves 
making the group a safe place to talk.  The instructor can be most effective in making this 
a good training experience if students share thoughts and goals regarding the group 
experience. 
 
SELF-AWARENESS: 
Because self-awareness is integral to psychologists’ professional development, 
understanding the use of self as a mediating variable in our work, as psychologists, will 
be a focus of supervision.  All psychologists, regardless of theoretical orientation, need to 
examine their own reactions, behavior and decisions in a non-defensive manner in order 
to grow as professionals.  This may also include discussion of the group supervision.  
However, supervision is not synonymous with therapy and you will not be required to 
disclose anything in group that you believe violates your privacy. 
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Self-reflection is also integral to developing one’s own style as a future supervisor.  As 
such, students will be asked to develop some personal goals for the supervision group, 
and each instructor will ask students to set and share their intention for what they hope to 
gain from supervision as a process. It is also recommended that students give thought to 
the issues that arise in practicum each week and come with an agenda for each 
supervision session. Students will also be asked to lead part of a supervision group.  This 
is an opportunity to integrate issues that have been read about and discussed pertaining to 
various models of supervision. 
 
FORMAT: 
Unlike classes in which the instructor establishes the outline, all group members assume 
an active role in establishing a format for the group.  There will be some combination of 
scheduled topics/assignments and open-ended discussion of issues and cases from the 
field. Please be sure to prepare for each supervision session by reading the listed article(s) 
or completing the assignment for that date.  
 
On the Sakai page for this class under resources, students will find a variety of topics that 
may be of interest for class discussions.  
 
As noted above, students will be asked to contribute to each group session.  At the start of 
each semester, the instructor will lead a discussion concerning the students’ thoughts 
regarding format and specific goals for the group in more detail.  In addition, from time 
to time, guest presenters may come to the group supervision. 
 
One role that the instructor may provide to the group is specific input, i.e., suggestions 
about counseling interventions, clarification of APA Ethical Guidelines, IDEA, DSM 5, 
ICD 10, etc.  However, what is most helpful to the development of the group dynamic, is 
for the instructor to first encourage the group to process the issue in order for the 
supervision group to not feel like a classroom.  Also, this kind of processing is consistent 
with the steps professional psychologists typically take to resolve ethical dilemmas, 
which is another focus of our group.  The literature on group theory suggests that groups 
have tremendous power to work effectively and utilize many resources.  If instructors 
intervene too early, it can curtail that kind of processing.  At the same time, instructors 
understand there may be times when direct feedback is precisely what would be most 
helpful.  Therefore, please let the instructor know if he/she is providing too much/too 
little direct feedback. 
 
Group discussions will range from issues, experiences and cases in the different practica 
to current issues in school psychology to topics related to becoming a professional 
psychologist to understanding the conceptual and empirical literature on supervision.  In 
addition, students may also use supervision as a place to discuss any other aspects of their 
training or their life as it impacts on their professional development. 
 
On Sakai are many folders with articles that may be relevant to your professional 
practice.  The articles range from those found in the professional literature to more 
mainstream articles from the New York Times, New Yorker or other lay publications. 
From time to time, the group will read one of the articles and then discuss it as it relates 
to the students’ experiences in their practica and clinical work.  In addition, to prepare 
students for their future role as supervisor, the class will read professional articles related 
to supervision. 
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When it’s your turn to lead a group supervision, you can present an article as it relates to 
an experience that you’ve had in your practicum, present a therapy or assessment case 
that you’d like feedback on or discuss anything else that interests you. It may be helpful 
to prepare a list of discussion questions to guide the seminar.  Be creative!  Treat the 
discussion like a roundtable session in a professional conference.  This activity will 
hopefully provide you the opportunity to fine tune your leadership and supervisory skills 
in a professional learning environment. 
 
APA STANDARDS ON TRAINING IN SUPERVISION: 
APA’s most recent Professional Standards require specific training in supervision.  This 
is reflected in a new School program competency whereby students are evaluated 
regarding their ability to both receive and conduct supervision.  One of the goals of the 
Advanced Supervision groups is to provide an opportunity for students to gain experience 
functioning as a supervisor.  Each semester, you will be asked to facilitate part of our 
supervision group and develop a written plan and evaluation for your supervision. 
 
This opportunity is also an excellent way to learn more about group process, including 
some of the obstacles to effective group process/functioning that can arise. 
 
In addition, starting this year, this class will be incorporating APA’s new requirement 
that accredited programs provide training to students regarding the provision of 
supervision to others.  The school psychology faculty believe this new requirement is an 
incredible opportunity for students to learn about supervision techniques and approaches 
while they are graduate students (as most of you will undoubtedly serve as supervisors 
during your career). Thus, during this year long advanced group supervision course, 
students will receive didactic training in supervision, along with an experiential 
component of actually “doing” supervision. In general, 3rd year students will provide 
supervision to 1st or 2nd year students for either an Intake or Full assessment case provided 
in the Rutgers Center for Psychological Services. In addition, some 3rd year students may 
be supervising 1st students on their assessment and/or counseling cases in their school 
based placement. The peer mentoring/supervision can be completed either during the first 
or second semesters.  Your instructor for the advanced supervision group will provide 
you supervision regarding these peer supervising activities.    
 
TECHNOLOGICAL DEVICES: 
Although multitasking is an important part of our everyday lives, in group supervision, 
monotasking is the goal and allows us to be more present with each other.  The use of any 
technological devices (i.e., phones, laptops, tablets) during group is limited to educational 
materials for the group to view as a whole.  Otherwise, the individual use of phones, 
laptops, etc. excludes other group members and is inconsistent with the purpose of group 
supervision in establishing a safe forum.  Phones should be put away and all laptops, 
iPads, etc. closed during group – unless the class is discussing an article or viewing a 
video.  If a student is experiencing a personal/family situation/emergency, please let the 
instructor know that you may need to step out of the classroom in order to receive/make a 
call. 

 
PRACTICUM/EXTERNSHIP PAPERWORK: 
 
To receive a grade of PASS for practicum/externship, you will also need to submit – 
within the first month: 
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a. practicum confirmation 
b. practicum contract approved by your supervisor 

 
The additional forms/evaluations should completed accordingly: 

c. mid-year (Fall) evaluation 
d. mid-year hours log uploaded to Time2Track 
e. year end (Spring) evaluation – second semester 
f. year end hours log uploaded to Time2track – second semester 
g. site evaluation (Spring) 

  



Suggested Readings and Content Areas 
 

Topic Readings/Tabs Under Sakai Suggested Weeks Discussed 
APA & NASP 

Guidelines 
Assessing Supervisee 

Levels 

1. Supervisee Levels Questionnaire- Revised 
(Stoltenberg, C.) Supervision 
2. Guidelines for Supervision in Clinical Health 
Service Psychology (APA, 2014) Supervision 
3. NASP Position Statement on Supervision in 
School Psychology Supervision 

Weeks 2 & 3 

Models of Supervision 
 

1. Brief summary of supervision models (Smith, 
2009) Supervision 
2. Supervision in School Psychology: 
Developmental/Ecological/Problem-Solving 
Model (Simon et al., 2015) Supervision 
3. Hindering phenomena in group supervision: 
implications for practice (Enyedy et al., 2003) 
Supervision 
4. Strengths-based supervision in school 
psychology: accentuate the positive; eliminate the 
negative (Newman et al., 2017) Supervision 

Weeks 4 & 5 

Ethical Areas 1. Ethically challenging situations reported by 
school psychologists and implications for training 
(Dailor & Jacob, 2011) Supervision 
2. Expectations and the path to good supervision 
(Falendar & Shafranske, 2012; Chapter 3) 
Supervision 

Weeks 6 & 7 

Use of Self and Self 
Care 

1. The use of self in psychotherapy (Falendar & 
Shafranske, 2012; Chapter 6) Self Care 
2. The ethics of self-care (Knauss, L.K.) Self Care 
3. In pursuit of wellness: The self-care imperative 
(Barnett, J. E. et al. 2007) Self Care 

Weeks 8 & 9 

Cultural Awareness 
and Diversity 

1. Guidelines on multicultural education, training, 
research, practice and organizational change for 
psychologists (APA, 2002) Culture, Diversity & 
Social Justice 
2. In search of cultural competence (De Angelis, 
2015) Culture, Diversity & Social Justice 
3. Complete Implicit Association Test Culture, 
Diversity & Social Justice 
http://www.understandingprejudice.org/iat/ 

Weeks 10 & 11 

Social Responsibility 
& Social Justice 

Social Responsibility and Social Justice 
1. Social responsibility and the graduate student 
(Ascione, 2016) Culture, Diversity & Social 
Justice 
2. NASP Position Statement on Racism and 
Prejudice Culture, Diversity & Social Justice 

Weeks 12 & 13 

Peer Mentoring and 
Peer Supervision 

1. Peer mentoring and peer supervision (Joyce-
Beaulieu, et al, 2016) Supervision 
2. More Effective Supervision (Tracey, 2006) 
Supervision 
3. Self- and Peer-Assessment: the case of Peer 
Supervision in Counselling Psychology (Cross, 
2006) Supervision 

Weeks 14 & 15 
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