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RATIONALE: 
This group will serve as an introduction to group supervision, a widely utilized format for 
the supervision of professional psychologists.  While the nature, format and goals of 
supervision groups vary depending on the supervisor and members, all groups aim to 
enhance professional development.  This group is intended to provide a safe forum to 
discuss various aspects of your professional development including, but not limited to, 
your practicum, courses and cases.   
 
Although you will not receive a letter grade, you will receive a Pass/Fail grade.  Your 
performance will be evaluated along certain dimensions, including ACTIVE 
participation.  For the group supervision experience to be a worthwhile one, your active 
participation in group is necessary; therefore, you will be expected to contribute to each 
group meeting.  The more you participate in group, the more you will benefit from 
supervision.  In addition to raising specific topics to discuss, active participation includes 
asking questions, providing feedback and conveying empathy to others. 
 
COLLABORATION AND SAFETY: TEAMWORK 
Part of group membership involves members assuming responsibility for making the 
group “work.”  This includes making the group a safe environment for others to speak 
without fear of criticism.  Differences among group members will sometimes occur.  
However, learning to work collaboratively, especially in groups, is essential training for 
your future employment as doctoral level school psychologists and group supervision 
provides an opportunity to enhance these skills.  Much of your professional work will 
involve relationship building and the establishment of positive, safe school environments.  
To this end, part of the leader’s role involves making the group a safe place to talk.  I can 
be most effective in making this a good training experience if you share thoughts and 
goals with me regarding the group experience.  My hope is that you will do so. 
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SELF-AWARENESS: 
Because self-awareness is integral to psychologists’ professional development, 
understanding the use of self as a mediating variable in our work will be a focus of 
supervision.  All psychologists, regardless of theoretical orientation, need to examine 
their own reactions, behavior and decisions in a non-defensive manner in order to grow 
as professionals.  This may also include discussion of our group supervision.  However, 
supervision is not synonymous with therapy and you will not be required to disclose 
anything in group that you believe violates your privacy. 
 
Self-reflection is also integral to developing your own style as a future supervisor.  As 
such, you will be asked to develop some personal goals for our supervision group.  
 
TECHNOLOGICAL DEVICES: 
Although multitasking is an important part of our everyday lives, in group supervision, 
monotasking is the goal and allows us to be more present with each other.  The use of any 
technological devices (i.e., phones, laptops, tablets) during group is limited to educational 
materials for the group to view as a whole.  Otherwise, the individual use of phones, 
laptops, etc. excludes other group members and is inconsistent with the purpose of group 
supervision in establishing a safe forum.  Phones should be put away and all laptops, 
IPads, etc. closed during group – unless we are discussing an article or viewing a video.  
If you are experiencing a personal/family situation/emergency, please let me know that 
you may need to step out of the classroom in order to receive/make a call. 
 
FORMAT: 
 
Structure: 
We are a large class – actually too large a group for the size typically recommended for 
supervision groups.  Therefore, the class will be split in half and students randomly 
assigned to each section.  Outside of the 1st 2 weeks and the last week of the semester, 
when the class will meet as a whole, the smaller sections will meet on alternate weeks. 
 
Topics: 
Unlike classes in which the instructor establishes the outline, all group members assume 
an active role in establishing a format for the group.  Please consider whether you would 
prefer to generate a schedule for topics/cases for discussion, have a more open-ended 
format, or some combination of both.   
 
On the Sakai page for this class under resources, you will find a variety of topics that may 
be of interest for our class discussions.  
 
As noted above, you will be asked to contribute to each group session.  We will discuss 
your thoughts regarding format and specific goals for the group in more detail.  
 
Leadership: 
As a group facilitator, I am very willing to provide specific input (i.e., suggestions about 
counseling interventions, clarification of APA Ethical Guidelines, IDEA, DSM 5, ICD 
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10, etc).  Generally, though, my style is to first encourage the group to process the issue 
because I do not want the supervision group to start to feel like a classroom.  Also, I 
believe this kind of processing is consistent with the steps professional psychologists 
typically take to resolve ethical dilemmas, which is another focus of our group.  The 
literature on group theory suggests that groups have tremendous power to work 
effectively and utilize many resources.  If I am intervening too early, it can curtail that 
kind of processing.  As the same time, I understand there may be times when direct 
feedback from me is precisely what would be most helpful.  Therefore, please let me 
know if I am providing too much/too little direct feedback. 
 
Group discussions will range from issues, experiences and cases in the different practica 
to current issues in school psychology to topics related to becoming a professional 
psychologist to understanding the conceptual and empirical literature on supervision.  In 
addition, you may also use supervision as a place to discuss any other aspects of your 
training or your life as they impact on your professional development. 
 
On Sakai are many folders with articles that may be relevant to your professional 
practice.  The articles range from those found in the professional literature to more 
mainstream articles from the New York Times, New Yorker or other lay publications. 
 
From time to time, I may request that we read one of the articles and then discuss it as it 
relates to your experiences in your practica and clinical work.  In addition, to prepare you 
for your future role as supervisor, we may read professional articles related to 
supervision. 
 
GOALS OF PRACTICUM SUPERVISION: 
The following goals should be considered general goals for our group: 
 

1) To introduce students to group supervision and enhance the professional 
development of students as future doctoral level school psychologists through 
the acquisition of knowledge, skills and attitudes gained from group 
discussions, readings and written tasks. 
 

2) To familiarize students with the process of providing and receiving peer 
supervision and various models of supervision. 

 
3) To increase students’ ability to utilize self-reflection as a tool in working as a 

professional psychologist and supervisor. 
 

4) To identify factors impacting the interpersonal relationship between 
supervisor and supervisee and to describe steps to promote development of an 
effective supervisory relationship. 

 
5) To utilize the process and format of the supervision group as a vehicle for 

learning about group theory and group process. 
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6) To enhance group members ability to work collaboratively as a model for 
functioning on professional teams as a school psychologist. 

 
7) To introduce school students to the requirements for practicum and orient 

students to application of practicum database. 
 

8) To develop an awareness and sensitivity to gender and multicultural issues in 
the supervisory relationship. 

 
9) To recognize ethical issues in supervision and to apply ethical decision-

making when presented with ethical dilemmas in practice. 
 
 
LEARNING OBJECTIVES: 
Students who complete practicum will be able to: 

1. Identify his/her own strengths and weaknesses as they relate to professional 
practice [SP Element 4.3] 

2. Develop professional goals for current and future training experiences, including 
generating a professional development plan [SP Element 4.1] 

3. Demonstrates knowledge of and adherence to APA ethical guidelines and relevant 
laws governing psychological practice [SP Element 2.1] 

4. Recognizes ethical dilemmas as they arise, and applies ethical decision-making 
processes in order to resolve those dilemmas [SP Element 2.2] 

5. Demonstrate awareness of the importance of culture and diversity in competent 
supervision [SP Elements 3.1, 3.2] 

6. Demonstrate the ability to provide and accept feedback in a constructive manner 
[SP Elements 4.2, 4.3, 5.1, 5.2] 

7. Demonstrate knowledge of supervision models [SP Element 8.1] 
 
 
PEER SUPERVISORY EXPERIENCE 
Learning how to do supervision is not only an important part of one’s graduate training; it 
is also identified as a competency as part of APA’s accreditation of doctoral programs.  
Of course you can read about how to do supervision and the different models of 
supervision but nothing can take the place of actually practicing supervising and being 
supervised. 
 
This year we will do a pilot of a peer mentorship program where you will be assigned to 
work with a 3rd year doctoral student.  Over the course of the semester, you will meet 3-4 
times with your peer supervisor.  The goal of this experience will be to allow the 3rd year 
students the opportunity to supervise a 1st year student on their practicum placement.   
You will learn how to give feedback to your peer supervisor and they will learn how to 
provide feedback to you on your professional development. 
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EVALUATIVE CRITERIA: 

1) Attendance at all scheduled meetings: see chart below 
 

2) Active group participation (i.e. contributing to EACH supervision meeting). 
 

3) Completion and discussion of assigned exercises and assignments. 
 

4) Development of professional development plan. 
 

5) End of semester narrative regarding: 
a. Your progress in achieving supervision goals and 
b. Overall professional development for the past semester. 

 
6) Demonstration of professional and collaborative behavior towards peers (i.e., 

PLEASE – NO cellphones, texting, note writing or side conversations during 
group) 

 
NOTE: To receive a grade of PASS for practicum, you will also need to submit a log of 
your hours and activities for the semester.  Please use Time2Track (needed for APPIC) to 
log your hours.  Information on downloading Time2Track is under the Practicum 
Information and Forms tab in resources on Sakai. 
 
PROFESSIONAL DEVELOPMENT PLAN: 
 
By the end of the first month of group supervision, students will create a professional 
development plan that will include the following sections: 

1) Awareness of one’s strengths and limitations: 
a. What are your areas of greatest competence? 
b. What are your areas that require improvement and/or you find could 

limit your professional growth? 
2) Professional interests and goals: 

a. What types of clients/patients are you are interested in working with? 
b. What settings do you see yourself gravitating towards? 
c. What leadership roles would you see in your future? 
d. Are there populations/professional activities in which you would not 

like to work? 
3) Expanding my knowledge base and conceptual skills: 

a. How do you propose that you will obtain the necessary skills and 
competencies in order to achieve your professional interests and goals? 

4) Goals for group supervision: 
a. What do you hope to obtain from group supervision this semester? 

i. What skills and competencies? 
b. Are there areas that you feel that you would like to grow in – but at the 

same time – increases your “anxiety”? 
c. Are there particular topics you would like us to discuss? 
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d. What formats of learning do you like? 
i. Group discussions of articles 

ii. Viewing of videos 
iii. Role plays 
iv. Clinical case conferences 

 
 
PRACTICUM EVALUATION: 
Grades for practicum are based on student performance, as conveyed by the on-site 
supervisor, student report and practicum coordinator assessment.  Therefore, discussion 
of practicum experiences should comprise part of the group discussion, although 
supervision is not limited to discussion of practicum.  Difficulties in practicum should be 
brought to the attention of the group and the practicum coordinator so that students can 
receive assistance and support.  While it is natural that sharing areas of difficulty and 
challenges can sometimes feel very exposing, the intent is to support students, not 
criticize, and foster professional development.  Without some degree of exposure, 
supervision is often less helpful. 
 
Grades for Practicum are separate from grades for Supervision.  Practicum grades 
require: 

1) Your supervisor has completed your evaluation 
2) You have uploaded your hours to Time2Track 
3) At the end of the spring semester, you will have completed a site evaluation 

form. 
 

ATTENDANCE: 
 
In order to receive a Passing grade, attendance is required at all supervision meetings, 
excluding religious holidays and illness. 
 
Repeated lateness, missed portions of Group, and/or absences will result in your 
receiving a failing grade. 
 
Because the group starts at 9:00, you are feel free to bring breakfast with you. 
 
Other meetings, practicum, workshops, meetings with faculty, interviews and Clinic 
cases are not excusable absences.  Absences from group interfere with the development 
of a safe atmosphere.  However, they may be times when the group, as a whole, elects to 
attend colloquia or outside presentation. 
 
COURSE CALENDAR: (Subject to Adjustment If Needed) 
 

WEEK DATE MEMBERS 
1   1/28/19 ENTIRE CLASS 
2  2/4/19 ENTIRE CLASS 
3 2/11/19 GROUP A 
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4 2/18/19 GROUP B 
5 2/25/19 GROUP A 
6 3/4/19 GROUP B 
7 3/11/19 GROUP A 
 3/18/19 – Spring Break  
8 3/25/19 GROUP B 
9 4/1/19 GROUP A 
10 4/8/19 GROUP B 
11 4/15/19 GROUP A 
12 4/22/19 GROUP B 
13 4/29/19 GROUP A 
14 5/6/19 GROUP B 
15 5/13/19 ENTIRE CLASS 
   

 
GROUP A: Tamar, Melissa, Elana, Lauren, Megan, Isabella, Amy, Noreen, Rebecca 
 
GROUP B: Tori, Julie, Gabriella, Brianne, Natalie, Shoshana, Sade, Shawna 
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Readings and Content Areas 
 

Topic Readings/Tabs Under Sakai Weeks Discussed 
Group Supervision 1. Group Supervision of School 

Psychologists in Training (Haboush, 
2003) Supervision 
2. Hindering Phenomena in Group 
Supervision: Implications for Practice 
(Enyedy et al., 2003) Supervision 

 

Week 2 

Entering into 
Practicum 

1. Entry into the Practicum (Kelly & 
Davis, 2017) (Practicum Readings) 
2. Working in a School System (Kelly 
& Davis, 2017) (Practicum Readings) 

Weeks 3 & 4 

The Supervisory 
Relationship 

 

1. I Want A Supervisor (Yanowitz, 
1981) Supervision 
2. NASP Position Statement – 
Supervision in School Psychology 
(2011) Supervision 
 

Weeks 5 & 6 

IEP Resources 1. Connecting the Dots of an IEP (IEP 
Resources) 
2. PLAAFP Writing Workshop (IEP 
Resources) 

Weeks 7 & 8 

School Based 
Therapy with 

Children 

1. Therapeutic Presence in Play 
Therapy (Crenshaw, 2014). (Treating 
Children and Adolescents) 
2. Essential Play Therapy Techniques 
(Schaefer & Cangelosi, 2016) (Treating 
Children and Adolescents) 
 

Weeks 9 & 10 

School Based 
Therapy with 
Adolescents 

1. Counseling Preadolescents: Utilizing 
Developmental Cues to Guide 
Therapeutic Approaches (Shokouhi, et 
al., 2014) (Treating Children and 
Adolescents) 
2. The Origins and Future of Student-
Focused Motivational Interviewing 
(Strait et al., 2016) (Treating Children 
and Adolescents) 

Week 11 & 12 

Self Care 1. In Pursuit of Wellness: The Self Care 
Imperative (Barnett et al., 2007) (Self 
Care) 
2. When Compassion Runs Dry: 
Recognizing and Managing Burnout 
(Hynes & Cheng) (Self Care) 

Weeks 13 & 14 
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Weekly Readings (Located on Sakai Under Resources Organized by Subject) 
 

Barnett, J.E., Baker, E.K., Elman, N.S. & Schoener, G. R. (2007). In pursuit of wellness: 
 The self care imperative.  Professional Psychology: Research and Practice, 38,  
 603-612. 
Barnett, J.E., Lazarus, A.A., Vasquez, M.J. T. & Johnson, W.B. (2007). Boundary issues  
 and multiple relationships: fantasy and reality.  Professional Psychology:  
 Research and Practice, 38, 401-410. 
Barnett, J.,  et al. (2007).  Commentaries on the ethical and effective practice of clinical  
 supervision. Professional Psychology: Research and Practice. 38, 268-275. 
Comerchero, V. (2015). Vicarious trauma: Risk factors, symptoms and coping strategies. 
 The School Psychologist, 69, 2-6. 
Crenshaw, D.A. & Kenney-Noziska, S. (2014). Therapeutic presence in play therapy. 
 International Journal of Play Therapy. 23, 31-43. 
DeBor, L. et al. (2010). Ethical dilemmas that students may face in practicum and  
 internship experiences. The School Psychologist. Summer, 2010. 
Enyedy, K.L., et al. (2003) Hindering phenomena in group supervision: Implications for 
 Practice. Professional Psychology: Research & Practice, 34, 312-317. 
Gottlieb, M.C. et al. (2007). Multiple relations in supervision: Guidance for  
 administrators, supervisors and students.  Professional Psychology: Research and  
 Practice, 38, 241-247. 
Haboush, K. L. (2003). Group supervision of school psychologists in training.  School  
 Psychology International, 24, 232-255. 
Hall, T.M. et al. (2002). Fifteen effective play therapy techniques.  Professional  
 Psychology: Research & Practice. 33, 515-522. 
Hynes, C.V. & Cheng, D.O. (2014). When compassion runs dry: Recognizing and 
 Managing burnout. The School Psychologist. 68. 
Kestly, T.A. (2016). Presence and play: Why mindfulness matters. International Journal 
 of Play Therapy.  25, 14-23. 
Landreth, G.L. (2002). Therapeutic limit setting in the play therapy relationship.  
 Professional Psychology: Research & Practice.  33, 529-535. 
Landreth, G.L. et al. (2009). Play therapy in elementary schools. Psychology in the 
 Schools. 46, 281-289. 
National Association of School Psychologists. (2011). Supervision in school psychology.  
 (Position statement). Bethesda, MD: Author. 
O’Connor, K. (2005). Addressing diversity issues in play therapy. Professional  
 Psychology: Research & Practice. 36, 566-573. 
Olley, R. (2010). Communicating effectively to resolve ethical concerns: The role of the  
 school psychology supervisor.  Communique, 38, 1-5. 
Schaefer, C.E. & Cangelosi, D. (2016). Essential play therapy techniques: Time tested 
 Approaches.  Guilford Press: New York. 
Shirk, S.R., Karver, M.S. & Brown, R. (2011). The alliance in child and adolescent  
 psychotherapy. Psychotherapy, 48, 17-24. 
Shokouhi, A. M, et al. (2014). Counseling preadolescents: Utilizing developmental cues  
 to guide therapeutic approaches. International Journal of Play Therapy. 23,  
 217-230. 
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Strait, G.G. et al. (2016). The origins and future of student-focused motivational  
 interviewing. The School Psychologist, 70, 16-23. 
Younggren, J. N. & Falender, C. (2015). Supervising students isn’t easy. The National 
 Psychologist. 
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