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COURSE DESCRIPTION: 
This course provides an introduction to the field of school psychology and the role of the school 
psychologist, including the New Jersey Administrative Code (N.J.A.C. 6A:14). Course readings, 
lectures and class projects focus on the forces that have shaped the field, the various roles 
performed by school psychologists and the legal and ethical standards which guide practice and 
current challenges to the field. The development of one’s professional identity as a doctoral level 
school psychologist will be explored through various forums. 
 
PROFESSION-WIDE COMPETENCIES & DISCIPLINE-SPECIFIC KNOWLEDGE: 
 
School Psychology Profession-Wide Competency (SP-PWC) Elements 
 
2.1 Demonstrates knowledge of and adherence to APA Ethical Principles, Code of Conduct and 
relevant laws, professional standards and guidelines governing psychological practice. 
 
2.2 Recognizes ethical dilemmas as they arise, and applies ethical decision-making processes in 
order to resolved those dilemmas. 
 
2.3 Conducts self in an ethical manner across professional activities. 

3.1: Displays an awareness of how personal bias and cultural history, attitudes, and biases affect 
understanding and interactions with people different from themselves. 

4.1: Behaves in ways that reflect the values and attitudes of psychology, including integrity, 
deportment, professional identity, accountability, lifelong learning, and concern for the welfare 
of others. 

4.2: Exhibits behaviors that reflect an openness and responsiveness to feedback and supervision. 

mailto:jeffrey.segal@rutgers.edu
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4.3: Engages in self-reflection and professional and personal growth activities to maintain and 
improve performance and professional effectiveness. 

5.2: Demonstrates skills in producing, comprehending, and integrating oral, nonverbal, and 
written communications that are informative and well-integrated across a range of situations, 
populations, and systems. 

6.4: Demonstrates current knowledge of diagnostic classification systems, adaptive and 
maladaptive behaviors, and the impact of client behaviors on functioning. 

9.1: Demonstrates knowledge of and respect for the diverse roles, beliefs, and competencies of 
professionals and stakeholders working in schools, mental health organizations, and other 
relevant settings. 

10.1*: Demonstrates an understanding of the impact of multiple systems on student development 
and functioning. 

10.2: Demonstrates an understanding of schools and other service delivery settings, including 
knowledge of principles of quality instruction, the profession of teaching, and regular and special 
education policy. 

Discipline-Specific Knowledge (DSK) 

Developmental Aspects of Behavior, including transitions, growth, and development across an 
individual’s life. A coverage limited to one developmental period (e.g., infancy, childhood, 
adolescence, adulthood, or late life) is not sufficient. 

Social Aspects of Behavior, including topics such as group processes, attributions, 
discrimination, and attitudes. Individual and cultural diversity and group or family therapy do 
not, by themselves, fulfill this category. 

LEARNING OBJECTIVES: 
At the end of this course: students will be able to: 

1. Identify the significant historical and social influences, psychological paradigms and 
legal and ethical guidelines that have shaped school psychology practice, including the 
New Jersey Administrative Code for special education (N.J.A.C. 6A:14)  
[SP-PWC Element 2.1] 
 

2. Apply their understanding of working with diverse populations, including racial 
disproportionality in special education and school discipline, to their school practice [SP-
PWC Elements 3.1, 3.2 & 3.4] 

 
3. Describe the relevance of social justice to school psychology practice and its application 

to assessment, intervention, consultation and systems-change activities [SP-PWC 
Element 4.1] 
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4. Describe the current challenges to the field, both nationally and within NJ, and will be 
able to apply ethical decision making models to these challenges [SP-PWC Element 2.1] 

 
5. Describe the organization of schools and the importance of cultural competence [SP-

PWC Elements 3.1, 9.1 & 10.1] 
 

6. Describe the training and credentialing of school psychologists and demonstrate the 
beginning of the development of their professional identity as doctoral school 
psychologists [SP-PWC Element 4.1] 

 
7. Describe the foundations of assessment and intervention practices in school psychology, 

including multitiered systems of support (MTSS) [SP-PWC Elements 6.1 & 7.1] 
 

8. Describe assessment and intervention activities in the social, emotional and behavioral 
domains (e.g., mental health) [SP-PWC Element 7.1] 

 
9. Describe fundamental issues in facilitating systems-level change and conducting sound 

program evaluations [SP-PWC Element 10.1] 
 

10. Utilize the classroom experience to develop a positive and supportive class environment, 
in line with the school psychology literature on school climate, and enhance the 
development of the following professional competencies: facilitating team work and 
collaboration, self-reflection, use of empathy and appreciation for diversity [SP-PWC 
Element 9.1] 

 
11. Display proficiency in communicating knowledge through informal class discussions, 

formal presentations and written assignments [SP-PWC Elements 5.1 & 5.2] 
 
NASP DOMAINS OF PRACTICE: 
 
Because this is an introductory course, it addresses all 10 domains of NASP’s Model for 
Comprehensive and Integrated School Psychological Services (i.e. NASP Practice Model): 
 
 2.1 Data-Based Decision Making and Accountability 
 2.2 Consultation and Collaboration 
 2.3 Interventions and Instructional Support to Develop Academic Skills 
 2.4  Interventions and Mental Health Services to Develop Social and Life Skills 
 2.5 School-Wide Practices to Promote Learning 
 2.6 Preventative and Responsive Services 
 2.7 Family-School Collaboration Services 
 2.8 Diversity in Development and Learning 
 2.9 Research and Program Evaluation 
 2.10 Legal, Ethical and Professional Practice 
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REQUIRED TEXT: 
 
Grapin, S.L., & Kranzler, J.H. (Eds.). (2018).  School psychology: Professional issues and 

practices. New York, NY: Spring Publishing Company. 
 
Additional readings for each week will be located on the Sakai site for this course.   
 
Those readings with ** at the start indicate a GSAPP core faculty member of the Rutgers School 
Psychology program.  Those readings with a * indicate a GSAPP faculty member. 
 
ASSESSMENT OF LEARNING OBJECTIVES: 
Grades for this course will be based on: 

• Active class participation, professional conduct during class and completion of the 
assigned readings – all of this constitutes professional decorum (10%) 

• Three online posts on Sakai under Blogs (2.5 pts. each; 7.5% total)  
• Written reaction paper on one of the readings –an article that was assigned or an 

article that was part of a small group presentation (even if it wasn’t your small group 
presentation) (10%) 

• Small group presentation on the readings (17.5%) 
• Attendance at a local school board meeting and written analysis of meeting (15%) 
• Report on interview with school psychologist (15%) 
• **Final in class exam (25%)** 
• **Please note that the exam is scheduled for December 9th. 

 
CLASSROOM CULTURE 
 
STATEMENT ON DISABILITIES:  
Rutgers University welcomes students with disabilities into all of the University's educational 
programs. In order to receive consideration for reasonable accommodations, a student with a 
disability must contact the appropriate disability services office at the campus where you are 
officially enrolled, participate in an intake interview, and provide 
documentation:https://ods.rutgers.edu/students/documentation-guidelines. If the documentation 
supports your request for reasonable accommodations, your campus’s disability services office 
will provide you with a Letter of Accommodations. Please share this letter with your 
instructors and discuss the accommodations with them as early in your courses as possible. To 
begin this process, please complete the Registration form on the ODS web site 
at: https://ods.rutgers.edu/students/registration-form. 
  
STATEMENT ON ACADEMIC INTEGRITY:  
The University’s academic integrity policy, to which this class will adhere, can be reviewed 
at:http://academicintegrity.rutgers.edu/academic-integrity-at-rutgers/ 
  
NAMES AND PRONOUNS:  
Class rosters are provided to the instructor with the student’s legal name. I will gladly honor your 
request to address you by an alternate name or gender pronoun. Please advise me of this 
preference early in the semester so that I may make appropriate changes to my records. 

https://ods.rutgers.edu/students/documentation-guidelines
https://ods.rutgers.edu/students/registration-form
http://academicintegrity.rutgers.edu/academic-integrity-at-rutgers/
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RESPECT FOR DIVERSITY: 
It is my intent that students from all diverse backgrounds and perspectives be well-served by this 
course, that students' learning needs be addressed both in and out of class, and that the diversity 
that the students bring to this class be viewed as a resource, strength and benefit. It is my intent 
to present materials and activities that are respectful of diversity: gender identity, sexuality, 
disability, age, socioeconomic status, ethnicity, race, nationality, religion, and culture. Your 
suggestions are encouraged and appreciated. 
 
CLASSROOM PARTICIPATION AND PROFESSIONAL CONDUCT: 
In line with the school psychology literature on school climate, I want to ensure that our class 
maintains a comfortable and supportive learning environment for all participants.  We will be 
together as a group for the entire year (for those of you taking my classes on child 
psychopathology and practicum supervision during the spring semester) and learning to work 
together as a group is one of the hallmarks of good school psychology practice; as such, 
professional conduct within the class facilitates a supportive learning atmosphere.   
 
In addition to your acquiring knowledge, skills and attitudes pertaining to school psychology, 
training as a school psychologist requires the development of professional behavior.  Therefore, 
in line with the School Psychology Program’s Competencies, professional behavior is part of 
your grade and is expected at all times during the class.  Active participation in the form of 
raising questions and discussing readings is expected.  Although you may disagree with your 
classmates, learning to interact in groups is a key competency of school psychologists, as such, 
respectful behavior towards peers, guest speakers and faculty is required.  Note writing, 
conversations and completing others’ work have the effect of excluding other class members and 
are not considered professional behavior. 
 
ELECTRONIC DEVICES: 
You will be advised as to times when laptops use is/is not allowed.  Consistent with professional 
decorum, all electronic devices, including phones, must be turned to vibrate during class.  Phones 
should be put away during class at all times; please do NOT leave them out on the table.  
Laptops/tablets may be used at certain times during the class, but otherwise, you may be asked to 
close them. 
 
Laptops/tablets may be used as part of your class presentation (i.e. to show a video clip, etc). 
HOWEVER, USE OF LAPTOPS/TABLETS for non-class related purposes such as, 
checking email, instant messaging, surfing the web, social networking, etc. is not permitted and 
will result in their USE BEING PROHIBITED. This behavior is disrespectful to other 
classmates, guest speakers and the instructor.  Inappropriate use of laptops is inconsistent with 
professional decorum and RU standards for appropriate student conduct. 
 
ATTENDANCE: 
Students are excused from class when observing religious holidays, in accordance with Rutgers 
University policy.  With the exception of religious holidays, repeated lateness and /or absences, 
including prolonged absences during the middle of class will lower your grade.  Promptness is an 
essential component of professional conduct as a school psychology.  If you are unable to attend 
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a class due to illness, please email/text me or ask one of your classmates to inform me of your 
absence.  You will be responsible for any of the material covered during your absence. 
 
Please bring assigned readings to class or have them available on your laptop/tablet.  You will 
need to refer to them for certain class activities. 
 
 

COURSE OUTLINE 
 

 
Week Read Class Topic/Activity Due 

Week 1 
9/9 

 
 
 
 
 

Grapin  & 
Kranzler 
Forward  

 
 
 
 
 
 
 
 
 
 
 

Grapin  & 
Kranzler 
Chapter 1  

 
Franta, et al. 

 
Blog Post 

Introductions 
 

Review over syllabus and assignments 
 
 

School Psychology: Professional Issues & Practices 
 

GSAPP Culture Conference – 10/25/19 
https://gsapp.rutgers.edu/cultureconference 

 
Read “The Mystery of Multitasking” 

 
http://now.tufts.edu/articles/mystery-multitasking 

 
Read “Read This Story Without Distraction (Can You?) 

 
https://www.nytimes.com/2016/05/01/fashion/monotasking-

drop-everything-and-read-this-story.html 
 

Introduction to School Psychology 
School Psychology and Social Justice 

 
Let’s Explore School Psychology 101 

 
Goals & Objectives Part 2: The Tyranny of 80% 

 
Practicum Questionnaire 

 
Small Group Presentation Sign Up 

 
NJ Substitute Teaching Certification 

 

 

 
 
 

 
 
 

 
 
 

 

https://gsapp.rutgers.edu/cultureconference
http://now.tufts.edu/articles/mystery-multitasking
https://www.nytimes.com/2016/05/01/fashion/monotasking-drop-everything-and-read-this-story.html
https://www.nytimes.com/2016/05/01/fashion/monotasking-drop-everything-and-read-this-story.html
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Week 2 
9/16 

 
 
 
 
 

Grapin & 
Kranzler 

Chapters 2 
 
 

Podcast – 
School 
Psychologists – 
How Your 
Child Benefits 

 
 

 
 
 
 

9:00- 9:30 – Class 
 

Historical Context of School Psychology 
 
 
 

http://www.blogtalkradio.com/inclusionzone/2018/02/15/sc
hool-psychologists--how-your-child-benefits 
 
 

9:45-11:45 – Rutgers Psychological Orientation #1 
Icebreaker, Clinic Overview & Assignment to Small Group 

 

Week 3 
9/23 

 
 

Grapin & 
Kranzler 

Chapters 3 
 

 

9:00-9:30 – Class 
 

Graduate Preparation & Credentialing 
 

9:45-11:45 
Rutgers Psychological Clinic Orientation #2 

Therasoft Didactic 
Center Policies 

 
 

 

 

9/30  No Class – Rosh Hashanah  
Week 4 

10/7 
 

 
 

Ervin et al. 
 
 

Reeves 
 

**Fagley 
 

Huebner 

9:00-9:30 - Class 
 
 

The School Psychologist as a Problem Solver in the 21st 
Century 

 
School Psychology is Changing 

 
Appreciation & Gratitude 

 
Measuring the Triad of Positive Emotional Strengths: 

Gratitude, Life Satisfaction & Hope 
 

9:45-11:45 
Rutgers Psychological Clinic Orientation #3 
HIPPA  - Practical Applications to the Clinic 

Client Retention Strategies 
 

Deadline for 
Online Blog Post #1 

http://www.blogtalkradio.com/inclusionzone/2018/02/15/school-psychologists--how-your-child-benefits
http://www.blogtalkradio.com/inclusionzone/2018/02/15/school-psychologists--how-your-child-benefits
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Week 5 
10/14 

 
Grapin & 
Kranzler 
Chapter 9 

 
Tharinger, 

Pryzwansky & 
Miller 

 
**Cleary 

 
Student Safety 
& Discipline in 

NJ Public 
Schools 2017-

2018 
 

NASP- Who 
Are School 

Psychologists? 
 

NASP 
Membership 

Survey 2015 – 
Walcott, et al. 

 
Oyen – NASP 

Statement 
 

NASP – 
Cyberbullying 

 
*Elias et al. – 

Social & 
Emotionally 

Learning 
 

Irwin, et al. 
 

Castillo, et al. 
 
 

 
Working As a School Psychologist 

 
The Changing Identity of the Profession 

Two Distinct Professional Identities (NASP & APA) 
Traditional and Evolving Roles for School Psychologists, 

including Social-Emotional Programming 
Demographic Trends (National & State Levels) 

 
Wellness & Anti-bullying Programming 

Social & Emotional Learning (SEL) 
Harassment, Intimidation & Bullying (HIB) 

 
Role of Shame in Chronic Peer Victimization 

 
Gender & Race in School Psychology 

 
School Psychologists and Gun Violence 

 
 

 
#1 -Small Group 
Presentation on 
Recommended 

Readings: 
Attachment Theory 

 
Kennedy & 

Kennedy  
 

**Gregory & Ripski 
(Adolescent Trust in 

Teachers 
pp. 337-340) 

 
Warshoff & 
Rappaport 

 
 

Week 6 
10/21 

Grapin & 
Kranzler 
Chapter 4 

 

Understanding “The Culture” of Schools 
 

The Ecological Model of Assessment and Intervention 
Schools as Socializing Contexts 

#2 -Small Group 
Presentation on 
Recommended 

Readings: Racial 
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Sarason Chapter 
2 

 
Ferguson, A.A. 
(pp. 337-340) 

 
 

 
Listen to 
Podcast: 

Challenging the 
Misperception 
That Schools 

Are Dangerous 
Places 
 

 
Anderson 

 
Delpit 

(pp. xiii-25) 
 
NASP Position 
Statement on 

Racial & Ethnic 
Disprop.  

 
Weir 

 
Listen to 
Podcast: 

Socioemotional 
Learning in 

African 
American and 
Latino Boys 

 
 

NASP – 
Implicit Bias 

 
Wang, et al.  

 
 

 
Culturally Competent School Psychology Practice 

 
Responding Effectively to Cultural & Linguistic Diversity 

Working with Diverse Populations 
Addressing the Needs of Urban & Low Income Students 

Urban School Psychology 
Overrepresentation of Minority Youth in Special Education 
 

 
 

http://apa.org/pubs/highlights/podcasts/episode-04.aspx 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://apa.org/pubs/highlights/podcasts/episode-03.aspx 
 
 
 
 
 
 
 

 Does Parental Involvement Matter for Students’ Mental 
Health in Middle School? 

Disparities in 
School Punishment 
 

 
**Gregory et al. 

(Achievement Gap 
and the Discipline 

Gap) 
 

Skiba, et al. 
 

** Gregory et al. 
(Eliminating 

Disparities in School 
Discipline) 

 
Deadline for 

Reaction Paper On 
One of the 
Readings 

 
 

 
 

 
 

 
 

http://apa.org/pubs/highlights/podcasts/episode-04.aspx
http://apa.org/pubs/highlights/podcasts/episode-03.aspx
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Week 7 
10/28 

Grapin & 
Kranzler 

Chapters 6 & 7 
 
Brown-Chidsey 

Chapter 1 
 

Brown-Chidsey 
Chapter 3 

 
Brown-Chidsey 

Chapter 4 
 

**Forman, 
Fagley, Chu & 

Walkup 
 

Pedersen 
 

NASP Articles 
– 

ESSA, 
Assessment & 
Accountability 

 

Evidenced Based Instruction and Intervention Strategies 
 

Psychologist’s Role in Prevention & Intervention – 
Academic Skills 

 
Prevention & Intervention as Part of a Data-Driven Problem 

Solving Process 
Evidence-Based Instruction and Intervention Strategies 

MTSS 
 

NJTSS 
https://www.nj.gov/education/njtss/ 

https://www.nj.gov/education/njtss/brief.pdf 
 
 

Data Based Decision Making & Accountability 
Data-Driven Problem Solving 

Problems of Change 
A Context for Change: EBP and RTI 

Teacher-Student Relationships and Attachment Theory 
School Climate articles and ESSA 

 
 
 

 

Deadline for 
Online Blog Post #2 

 
 
 

Week 8 
11/4 

Grapin & 
Kranzler 

Chapter 5 pp 
83-87 

Silverstein 
 
Burns & Harris 

 
NASP – 

Section504: A 
Guide for 

Parents & Ed 
 

NASP Position 
Paper on SLD 

 
SLD 

Conversations 
 

Overview of Educational Referral & Evaluation Process 
 

IDEIA and Revisions 
Pre-referral Teams and Intervention in General Education 

Section 504 of the Rehabilitation Act of 1973 
Americans with Disabilities Act 

FERPA 
https://www.fetaweb.com/04/ferpa.summary.htm 

 
No Child Left Behind 

Diagnosis and Classification in the Schools 
 

Parent-School Relationships 
 

Specific Learning Disabilities (SLD) 
https://ldaamerica.org/types-of-learning-disabilities/ 

 
Dyslexia 

 
 
 

#3 -Small Group 
Presentation on 
Recommended 
Readings: The 

Achievement Gap 
& Urban School 

Psychology 
 

**Shernoff  
 

*Elias 
 

Chittooran & 
Chittooran 

 
 

https://www.nj.gov/education/njtss/
https://www.nj.gov/education/njtss/brief.pdf
https://www.fetaweb.com/04/ferpa.summary.htm
https://ldaamerica.org/types-of-learning-disabilities/
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Week 9 
11/11 

NJAC 6A:14 
 

Download link 
 
 

Parent Rights in 
Special 

Education 
 

Student I.E.P. 
Guide 

 
Cranford Public 

Schools: A 
Guide to the 
Special Ed 

Process 
 

A Basic Guide 
to Special 
Education 

 
The Right to 

Special 
Education in NJ 

 
NASP – School 

Psychology 
Awareness 
Week 2018 

 

New Jersey Special Education Rules & Regulations 
 

www.nj.gov/education/specialed/reg 
 

School Psychology Awareness Week 2019 
“Find Your Focus” 

Additional Resources Will Be Updated in October 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

#4 -Small Group 
Presentation on 
Recommended 

Readings: School 
Climate & School 

Violence 
 
 

NASP Position 
Statement on School 

Violence 
 

Barrett 
 

Cornell & Limber 
 

**Shernoff, D. 
 
 
 

Week 10 
11/18 

NASP – ESSA: 
Comprehensive 
School Mental 
& Behavioral 
Health Services 

 
Ortiz & 

Flanagan 
 

Crespi & 
Demeyer 

 

Counseling: Best Practices in Social-Emotional 
Programming 

 
Working From a Systems Perspective: School Based Mental 

Health Services 
Counseling in the Schools 

Prevention & Systems Level Interventions 
Counseling Ethnically Diverse Students 

The Counseling Role in School Psychology 
 
 
 

#5 -Small Group 
Presentation on 
Recommended 

Readings: 
School Counseling 

 
Goldklang, et, al. 

 
Tharinger & 

Stafford 
 

Shahidullah 

http://www.nj.gov/education/specialed/reg
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Sulkowski, et. 
al. 

 
 

Plotts & Lasser 
 

Kraayenbrink, 
et al. 

 
Listen to 
Podcast: 

Charlotte Talks: 
Addressing 

Mental Health 
Within Our 
Schools  

 
Poland et al.  
 
 

Listen to 
Podcast: 

Beyond The 
Rainbow: 

School Based 
Mental Health 
Supports for 

LGBTQ+ 
Youth  

 

 
 
 
 
 
 
 
 
 

http://www.wfae.org/post/charlotte-talks-addressing-mental-
health-within-our-schools#stream/0 

 
 
 
 
 
 

Suicide Contagion and Clusters – Part 1: What School 
Psychologists Can Do. 

 
 
 
 

https://apps.nasponline.org/resources-and-
publications/podcasts/player.aspx?id=284 

 

 
NASP Position 

Statement on School 
Mental Health 

Services 
 
 

Podcast: 
To Teach Kids to 

Handle Tough 
Emotions, Some 

Schools Take Time 
Out for Group 

Therapy 
 
 

https://www.npr.org/
sections/health-

shots/2018/05/23/61
3465023/for-

troubled-kids-some-
schools-take-time-

out-for-group-
therapy?utm_campai
gn=storyshare&utm
_source=twitter.com
&utm_medium=soci

al 
 

Deadline for On-
Line Blog Post #3 

 
 

Week 11 
11/25 

Grapin & 
Kranzler 

Chapters 11 & 
12 
 

Doll et al, (up to 
pg. 266) 

 
**Kettler  

 
** Reddy 

(2009) 
 

Tomasini 

The School Psychologist’s Role in Collaboration, 
Consultation and Facilitation of Systems Change 

 
Consultation and Collaboration 

Challenges Facing Schools 
Phases of the Systems-Change Process 

Being a Restorative Practitioner 
 

Youth Privacy 
Testing Accommodations 

 
 
 
 

#6-Small Group 
Presentation on 
Recommended 

Readings: 
Lesbian, Gay, 

Bisexual, 
Transgender and 

Questioning Youth 
 

NASP Position 
Statement on 
Lesbian, Gay, 

Bisexual, 
Transgender and 

http://www.wfae.org/post/charlotte-talks-addressing-mental-health-within-our-schools#stream/0
http://www.wfae.org/post/charlotte-talks-addressing-mental-health-within-our-schools#stream/0
https://apps.nasponline.org/resources-and-publications/podcasts/player.aspx?id=284
https://apps.nasponline.org/resources-and-publications/podcasts/player.aspx?id=284
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
https://www.npr.org/sections/health-shots/2018/05/23/613465023/for-troubled-kids-some-schools-take-time-out-for-group-therapy?utm_campaign=storyshare&utm_source=twitter.com&utm_medium=social
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Montani 

 
 

**Reddy, et al. 
(2019). 

 
Scott, et al.  

 
 
 

Cheung 
 
 
 

NASP 
Communiqué – 
Recovery From 

Large Scale 
Crises 

 
 

 

 
 
 
 

Coaching to Improve Teacher Instruction and Behavior 
Management in a High Poverty School: A Case Study. 

 
Teacher and Student Race as a Predictor for Negative 

Feedback During Instruction 
 
 

Parents’ Involvement and Adolescents’ School Adjustment: 
Teacher-Student Relationships as a Mechanism for Change 

 
 
 
 
 
 
 
 

Questioning Youth 
 

NASP Position 
Statement on Safe 

and Supportive 
Schools for 

LGBTQ+ Youth 
 

Cooper, J.M. 
 

CDC Report: 
Health Risks Among 

Sexual Minority 
Youth 

 
Klotz 

 
Hoffman 

 
 

Week 12 
12/2 

Grapin & 
Kranzler 

Chapters 5 pp.  
77-83 
87-93 

& Chapter 13 
 

Merrell et al. 
Chapter 6 pg. 

135-142 
 

APA Ethical 
Principles of 
Psychologists 
(2010 & 2016) 

 
NASP 

Principles for 
Professional 
Ethics (2010) 

 
Dailor & Jacob 

 

Ethical Decision Making for School Psychologists 
 

Introduction to APA Ethical Guidelines & Frequent Ethical 
Challenges for School Psychologists 

National Association of School Psychologists Principles for 
Professional Ethics (Revised 2010) 

Ethical Management of Educational Records 
Where is My Allegiance: District, School, Parent or Child? 

 
Future of School Psychology 
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Laser & 
McGarry Klose 

 
Rosenfeld 

 
Week 13 

12/9 
 In Class Final Exam & Practicum Meeting 

  
Closed book – multiple choice 

 
The exam will start at 9:00 AM and will last for 1 hour 

and 15 min 
 

 

                                
 
 

GUIDELINES FOR PROJECTS 
 

REACTION PAPER 
You will submit one reaction paper – you can choose any of the assigned readings or any of the 
readings recommended for the small group presentations (even if it’s for a different small group 
presentation).  These papers tend to be about 4 pages (double spaced) in length. These reaction 
papers are not research papers so you will not require additional references. 
 

• Reaction Paper  - Choose one of the readings from the course outline that interests 
you and summarize the main points.  Then, discuss your own reaction to the reading 
in terms of possible implications for your future work as a school psychologist.  For 
example, how might the topic at hand influence your work as a school psychologist? 
Shape your training interests? Your approach to working with children, parents and 
school personnel?  What points are new or different from what you’ve previously 
knew?  How do you think you might utilize this knowledge in your future work? 
 

 
SMALL GROUP PRESENTATION 
For this presentation you will be asked to present in a small group (3-4 students) to the class on 
the recommended readings (30 minutes maximum).  These articles are on Sakai and listed under 
readings for group presentations.  Briefly summarize the articles’ main points and present an 
activity (i.e. debate, role-play, video clip, case example) to engage your classmates in discussion 
of the relevant issues.  These presentations are intended to stimulate class discussion.  Since this 
is a ten week course with many important topics, asking you to present on recommended 
readings ensures that all students gain exposure to additional articles.  Some of these topics will 
be relevant to the final exam so remember that your classmates will be depending upon you for 
your coverage of the articles’ main points. 

 
 
 
SCHOOL BOARD MEETING 
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No more than three students should attend the same meeting.  These papers usually average 5 
pages.  The purpose of this activity is to familiarize you with school board meetings as well as 
some current educational issues.  Lists of meeting times may be found on school district web 
sites. 
 

1. Learn something about the “culture” of the school district before you go to the Board 
meeting.  Go to the school website and summarize some of the demographic and 
mission statement information that you glean from the website.  What kind of 
community is this?  How large is the school district?  Anything that seems especially 
noteworthy about the district (i.e., recent school events, record in terms of student 
achievement scores, union strikes).  Provide some information about the community 
who school board meeting you attended. 
 

2. Describe who sits on the board, their demographics and whether they are elected or 
appointed.  How do board members interact with each other as well as members of 
the audience?  What are the implications of this?  Who has the power on the board?  
What special interest groups are represented in the audience?  How is the topic of 
special education dealt with?  What other topics were discussed?  What aspects of the 
meeting (topics, group process, etc.) might have implications for the district school 
psychologist?  Do fiscal issues arise that impact the school psychologists?  How 
receptive does this system appear to be to change?  These are some possible issues to 
discuss but you are free to raise other points or focus on particular points. 

 
3. Look at the district’s website on special services - if you were a parent – would you 

be able to find what you’re looking for? 
 

4. If this is your first time attending a school board meeting, is it what you thought it 
would be? 

 
5. If they hand out a copy of the agenda for the meeting, please attach it to your paper. 

 
SAMPLE INTERVIEW QUESTIONS FOR THE SCHOOL PSYCHOLOGIST PAPER 

1. Provide context of employment setting and educational training of the school 
psychologist.  What is their current job title?  How do they actually see their role (as 
compared to their job description)?  What roles/services to they perform?  What 
percentage of time if spent in which activities?  Who do they see as their clients?  
How has their job changed over time? 

2. Describe a typical work day. 
3. Highlight some current challenges in the school/district where they are presently 

employed.  What factors contribute to these challenges?  How is change created in 
this setting?  Does the school psychologist work primarily at an individual, group or 
systems level?  What challenges exist in trying to work at more of a systems level? 

4. What do they believe are their particular strengths/competencies?  Areas they’d like 
to obtain more training in?  What do they enjoy most about their work?  How does it 
differ from what they imagined during their training?  How do they engage in self 
care? 
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5. What are some legal and/or ethical issues which come up in their day to day work? 
6. How do they define their professional identity as a “school psychologist”?  Do they 

engage in other professional activities outside of their school positions? 
7. How diverse are the children on their caseload?  What are the needs of diverse groups 

in their district? 
8. What was their original motivation for entering the profession? 

 
DO NOT INTERVIEW A RELATIVE OR A CLOSE FRIEND.  The school psychologist you 
interview should be currently employed within a school system and/or have retired from work in 
the schools within the past year. 
 
ON-LINE BLOG POSTS 
You may respond to these discussion questions any time up until midnight of the day they are 
due.  You should post a one to two paragraph response to the questions which are grammatically 
correct, cohesive and reflects development of your ideas about the topic.  The purpose is to 
create a discussion thread concerning relevant topics.  You may respond to my question, as well 
as, to your classmates’ responses. 
 
ASSIGNMENT DUE DATES 

1. Reaction paper on reading is due on or before 10/21/19. 
 

2. The on-line posts are due by midnight on the following dates: 
a. On-line blog post #1 – week 4 – 10/7/19 
b. On-line blog post #2 – week 7 – 10/28/19 
c. On-line blog post #3 – week 10 – 11/18/19 

 
3. The other projects - attendance at a school board meeting and interview with a 

school psychologist – are due on the last day of class  - the week before the final on 
12/2/19 but you can hand them in anytime during the semester once you have 
completed them. 

 
FINAL EXAM 
There will be a final IN CLASS exam, closed book – multiple choice format.  The exam will last 
one hour and 15 minutes.  The exam will held on December 9, 2019 which is the following 
Monday AFTER this ten week course ends.  Some summaries of IDEIA –related information 
will be available on Sakai to aid your studying. 
 
Please let me know if you have any additional questions.  Remember, this course moves quickly 
so don’t wait until the end of the course to complete everything.  All assignments are due by 
December 2, 2019 – the week before the final. 
 
 
 
 
READINGS 
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